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THE PROBLE\11 
Statement of the problem. It is the purpose of 
this study to determine the extent to Which the intermediate 
grades of various elementary schools utilize the resources: 
of the community. 
Much material is available on the community re-
sources that are utilized and that are best sui ted for inter-
mediate grades as well as the methods and .procedures for using 
them, although there is little data published that provides 
a definite procedure or manner as to how these community re-
sources are being used .. 
The w.riters have adapted and enlarged a previous' 
/1 
check list used by Walter Berger Holt.-- Community resourcea 
have been considered in the following categories:: (1) Field 
llfrips, (2') Resource Visitors and Interviews with Resource 
People, (3) Local Resource ~urveys, (4) Collections and 
EXhibits, (5) Contacts with Community Agencies, (6) Communit 
£1 Walter Berger Holt, "To What EXtent Are The 
Elementary Schools of Newington, Conn. Utilizing the 
Community Resources,w (unpublished Master's thesis, 
Boston University, Boston, 1947.) 
ff,ervice EJ.terprises', (7); Means of Defraying Expenses, (8) 
e Reasons for not Utilizing Corrrrnuni ty Resources. 
tim of the S:tudy. :Elirst, the aim of the st,udy is 
to determine the extent to Which the resources of various 
towns and cities of Massachusetts, (a) have been utilized 
since &eptember 1950, (b)) have been utilized during the two 
previous school years, (c) will be utilized during the re-
mainder of the present school year. 
S econ.d, to determine why community resources are 
not used more extensi.vely in the schools of Massachusetts. 
T hird, to present a comparison of the use of 
community resources on an intermediate and primary grade level. 
Fourth, to indicate ways and means of defraying 
travel expenses. The various community resources used in 
L1 
this study have been described below. 
Field Trips. ~.field trip is an organized excursion 
which is taken by the children primarily for educational 
purposes, as an integral part of their classroom program. 
It offers first hand acquaintance with natural and social 
L! Adapted from E:iward G.. Olsen, School and Community, 
(New York, Prentice-Hall, Inc., 1945.) 
features of the local environment, ~th opportunity for secur-
ing information by on-the-scene discovery and investigation 
on the part of the children. Satisfactory trips may require 
only a few minutes, as when a class goes outside to notice 
some natural phenomena in the school yard. Other trips may 
require a full classroom perioqbr more, especially if the 
point of interest is located some distance from the school. 
Although field trips have certain non-academic values, they 
are not to be identified with hikes or picnics organized for 
pleasure purposes, with trips to athletic events, or other 
such activities of a similar nature. 
Resource Visitors. In every conrrnunity there are 
people with rich and varied backgrounds. They can be called 
resource visitors because they are people Who can be invited 
into the school to demonstrate special accomplishments or 
special interests which are of value to children. They are 
both able and willing to display, discuss, and present their 
particular achievement before a group of children., Resource 
visitors are not utilized for the purpose of entertainment, 
but rather for serious educational purpose, that of creating 
better understanding of the activity, problem, or unit on 
which the children are planning or working. For example, a 
dairyman could explain the process of pasteurization; the 
librarian could tell of new books; a parent could demonstrate 
a certain handicraft; a person Who had done considerable 
Interviews With Resource People. An interview 
is another technique of utilizing resource people for educa-
tional purposes~ It is a method whereby one or more children 
in an informal conference, question some member of the 
community who is an authority in his field, for some type of 
information. The interview usually takes place in a person's 
place of work or home rather than in the classroom, and does 
not require a prepared talk or demonstration on the part of 
the person being interviewed •. 
Local Resource Surveys. ~survey of local re-
sources is an organized study and procedure by the children 
for the purpose of collecting and securing data on certain 
features of the community. Combined with the activities of 
the classroom, it will involve field trips and interviews. 
A class may be studying the historical development of their 
town, and thereby make a survey to discover the location of 
the first settlement, where the first industries were es-
tablished, relatives of the first settlers, and other points 
of historical interest. Material that is collected can be 
filed and supplemented by keeping it up to date.. This 
material can be placed in a central office so that other 
t eacheFs may refer to it. 
. .~· :, 
~·· 
4 
Collections and EXhibits. There is a wealth of 
material objects, specimens, and models in the community which, 
if collected and placed on eXhibit, can be utilized to enrich 
the classroom program. Nature, pupils' homes, industrial and 
commercial concerns, etc., are sources from Which much 
material may be procured. S~ome articles may be obtained for 
permanent eXhibition, While others may be secured for tempo-
rary use. For example, there could be an eXhibition of 
Mexican objects, or of Indian relics, or of rooks found in 
the local environment. 
Contacts With Community Agencies. Communities 
are served by three types of agencies: governmental -- those 
created by law and supported by taxes, such as the police 
force and post office; commercial -- those operated for the 
purpose of profit making, such as the store and factory; and 
private non-commercial -- those organized voluntarily by 
private groups, such as the church, P. T ., A., and the Lion's 
Club. The school as a whole, or a group of children has 
contact with an agency when either the agency or the children 
sponsors some co~unity project for civic welfare, or as a 
supplement toward enriching the regular academic program. 
For examp.le, the Garden Club could aid a class in the study 
of gardening, or the fire department could cooperate with a 
group; of children in the project to eliminate fire hazards in 
the home. 
Community $ervice R'nterprises. & community 
service enterprise is a cooperative group activity in W:l.ich 
there is actual planning and participation on the part of 
children in some phase of community betterment or improvement. 
(':> .• .: : ~:· 
~i:!..;,.;::;_.. .., 
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CHAPTER II 
REVIEW OF LITERATURE 
It is a well known ract that classroom aids cannot 
take the place of pupil experience gathered in real life 
situations.. &ome kinds of experience can be obtained within 
the school while other experience must be obtained beyond 
the school environment. While much of the school work is 
theoretical the community offers practical problems of life. 
It has been long recognized by educational leaders 
that the school environment must be extended in order to 
include the wealth of educational material found in the 
community. EVery community irrespective of size, has many 
potential educational resources for the intermediate level 
of elementary schools. 
Definition of Community. Cook has defined a community 
as:: Ui(l} a population aggregate, (2) iriliabiting a contiguous 
territory, (3;.) integrated through past experiences, (4) pas-
4lt sesaing a number of basic service institutions, (5) conscious 
of its unity, and (6) able to act in a corporate capacity in 
meeting recurring life crises. m 
W.d.th the above as a criterion, any locality regardless 
of whether it is a village, suburban, rural, or metropolitan 
~rea can be classified as a community. 
The responsibility for the recognition of the utiliza-
tion of community resources rests with the school. John E. 
~ . 
Brewton says 
The discovery and use of community resources are 
necessary if the elementary school is to function as 
a social agent. If the elementary curriculum is to 
bring about desirable changes in children and in 
communities, the programs and procedures of the 
schools must be indigenous to the needs of the pupils 
and to the cultures of the communi ties they serve. 
The curriculum should be rooted in the soil of the 
emerging community culture. The act.ivity of learning 
is the essence of community living~ Books -- the 
recorded experience of people -- contribute to this 
program, but do not control it. Pupils can learn 
from the communities in Which they live by taking 
part in civic activities, by excursions and observa-
tions, by interviews and surveys, by the entertainment 
of adult visitors, by learning to be sensitive to the 
e~uality of their environment. Local industries, the 
varied experiences of adults in the community, scenic 
beauty spots, governmental services and institutions 
cultural, and recreational centers, -- all these have 
a contribution to make in the child's experience. 
Ll Lloyd A. Cook, 1•T'.n.e Meaning of Communi tyn:, 
Eiucational Method (October 1938) Vol. 18, p., 259. 
LJ:.. John E- Brewton, n:Relating Elementary E:lucation to 
Community Eife"1, Twenty-Fourth Yearbook of the Depart-
ment of Elementary s:chool Principals. (Washington, D~ C. 
National E::lucation As:sociation 1945) p. 14 •. 
8 
a 
New·ell points out ways in which parents may make 
contributions, such as were made in Medi'ord, MS?ssachus etta •. 
:P'arents, as well as teachers, have important con-
tributions to make to the education oi' children in 
school. T.he well-trained teacher contributes through 
her understm. ding oi' child psychology, her skill in 
determining the needs oi' individual children, her 
knowledge oi' appropriate subject matter, and her use 
oi' effective methods of fostering pupil growth. The 
parent is not directly concerned with these matters 
as applied to classroom teaching, although it is well 
i'or him to have some acquaintance with them. His 
potential contribution to the work oi' the school lies 
primarily in helping the teacher set up or utilize 
certain kinds oi' learning situations and in supplying 
desired ini'ormation or illustrative materials that a:r 
not otherwise available. 
A project to which parents contribute in the early 
i'all is a i'lower show. Each child brings at least. 
one kind oi' i'lower which he can nrune correctly, and 
all the children learn the names oi' several i'lowers 
before the show is over.. Another valuable activity 
is the development oi' a class market, i'rom which all 
sorts of i'ruits and vegetables are obtained i'rom the 
homes. We have also built and operated a toy store 
with great success;· children are always interested in 
bringing toys and in sharing them with others~ Since 
thea e three acti viti es depend largely upon the home 
i'or success, they are especially usei'ul in the first 
part of the i'irs't grade. At this level the parents 
are particularly interested in what their children 
are doing in school.. 
£! Elizabeth Thompson Newell, n'Contributions oi' Parents 
to Curriculum Etirichmentm, :Enriching the Curriculum 
i'or the Elementary School Child, E1gpteenth Yearbook 
oi' the Department oi' IDementary S:chool F;rincipals 
(Washington, D. c., National Education Association, 
]939) p. 489. 
9 
e 
On the islood of S3t. Helena in South Carolina the 
pupils in the Penn school induced their parents to set aside an 
acre of land for them to cultivate. They were successful in 
raising corn and used their first year's profit to make added 
improvements on their land. 
Children in Turner Center, Maine, removed debris from 
the playground, and transplanted many wild flowers. 
Children in Los Angeles, California, made marionettes 
and composed songs, giving performances in the homes of foreign 
parentage to give instructions in English language usage. 
A number of states, counties, and cities have pre-
pared pamPhlets designed to stimulate interest in community 
study among teachers. A number of curriculum bulletins issued 
by state and city school systems include sections in whicl;l the 
use of the natural and social environment is discussed. The 
0: ~ 
most recent of these are the California, Pasadena, and 
~ 
Michigan, bulletins. 
L! California Curriculum Commission, T.'eachers r Guide 
to Child Development Manual for Kindergarten and 
Frimary Teachers. Sacramento State Department 
of Education 1930. 
[E_ Pasadena City Schools Suggestions to T'eachera in 
Guiding Pupil Elfperience P'asadena, California 
The Schools, 1936. 
~ Michigan Department of Public Instruction Instruc-
tional Guide for Elementary Schools Bulletin No. 
301 Lansing, Michigan. The Department 1936. 
ttrA school which draws its curriculum vitally out of 
~ the society it serves occupies a position in relation to human 
- 0: progress unparalLkled by any institution.": 
Hanna presents an an azing array of examples of 
youth functioning in the community. Elementary school 
children in Garfield Heights, Ohio, wrote a book on local 
history and geography for the people of the town. In Dixon, 
New Mexico, children conducted research into the town's early 
history, old superstitions, business life, education, recreatio , 
and social life. Children in Fresno, California made adver-
tising devices for the Community Chest. 
[1 California Elementary School Principals' Association 
Current Curricular Practices in E1ementary Education 
Ninth Yearbook. Sacramento, California, 1937 p.l2,23 
Lg Paul R. Hanna, Youth Serve the Community (New York, 
D •. Appleton-Century Company Inc. 1936) p. 68-74. 
)!JL 
In the community of Medford, Massachusetts, Newell 
describes how the parents have cooperated with teachers in 
enriching curriculum. Parents willingly contributed toys, 
pets, vegetables, and flowers when necessary. They helped 
teachers to transport and supervise children in their trips 
to the farm, zoo, and greenhouse. A competent mother took 
charge of a sewing club organized by sixth grade girls. In 
an eXhibit of Colonial life, parents contributed old prints, 
furniture, dishes, implements, and handwork. In supplying 
information for assembly programs When dramatic plays are 
given, parents give first hand information on customs and 
costumes. At Christmas time, parents representing different 
countries, tell of the Yuletide in their native country as 
they knew it in their childhood, often using lantern slides 
for picturesque pres entation. 
L! Newell, op. cit. 489-493 
JL2 
L! 
Annie .Johnson describes the help of the grade 
sponsor in enriching the experiences of children in a particu-
lar grade through his special knowledge of, and interest in 
one or more phases of his work. 
A fourth grade in the Peepler Street School, Atlanta, 
Georgia was visited in the classroom by a stray dog. The 
owner was never found and the children adopted the dog. The 
pet seemed indisposed, however and so the editor of the column 
nAbout Dogsn in one of the leading newspapers was called. He 
not only gave advice over the pnone, but came to the school to 
see the dog and to discuss with the class the care of pets •. 
Ha even secured the services of a veterinarian, who came to the 
school and inoculated the neighborhood dogs with the class in 
charge of the ceremonies. At the pet show in vhich the entire 
school participated, but which was sponsored by this class, he 
was one of the judges. This sponsor really belonged to the 
entire school. 
A sixth grade was planning a beautiful outdoor garden 
with a fish pond and lily pool. Their sponsor was the land-
scape gardener of one of the best known seed companies in the 
s·outh 
[! Knnie Johnson, n'Enrichment, Through a System of 
Grade Sponsors m, Enriching the Curriculum for the 
Elementary School Child, ~0Qteenth Yearbook of 
the Department of Elementary School Principals 
(Washington, D. c., National Eiucation Associa-
13 
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He went into the yard with the class md discussed w,ith them 
where to put the pool, what seeds. to :glant, and when and how to 
root cuttings. Since there was a wash near the garden, he aent 
to the school a speaker on soil erosion. The girls and boya 
visited the seed store where their sponsor was employed. There 
they bought their garden supplies at a discount and received 
many packages of seed without charge. 
A tr'Know Your Citym survey carried out by fourth, 
fifth, and sixth grades in Springfield, Missouri, is described /i . . 
by Clarke. -- Children in each school were responsible for 
collecting information about their own school community for the 
purpose of enabling children tb see those agencies of the 
cow~unities which contribute to group living. Information 
secured from the survey was noted on blanks and worked out by 
a central committee, and classified, with the following agen-
cies recorded: those providing educational, religious, and 
recreational experiences; communication facilities; protection 
of health, life, and property; producing and processing goods; 
distribution of goods; transportation of goods; and services 
to the home and individual. All information gathered by the 
children was sent to a central office to be made available to 
those interested in making effective use of the instructional 
sources of the community. 
{l Katherine L. Clarke, trMaking Community Study Effective in 
the Grades, m Social Education (Historical Association for Na:-
tional Council for Social Studies, February 1940) Vol. 4, 
pp 111-114. 
].4 
Fannie W ._ Dunn relates how both the elementary and 
junior hi gb. schools o:f Ann Arbor, Michigan, mar e extensive use 
o:f the resources in the community., The elementary schools carry 
on extensive excursion programs and make use o:f parents and 
other persons in the city for talks and demonstrations.. In a 
fourth grade a parent came and demonstrated to children how 
bread was made. A Russian grandmother came and showed children 
how to spin flax. An authority on bees helped children to set 
up observational beehives in schoolrooms~ The local :florist 
demonstrated :flower arrangements.. Two high school boys dir-
ected camera clubs :for some of the children. Use is made o:f th 
social agencies in the communities •. Members o:f the Garden club 
cooperate with teachers in directing junior garden club activ-
ities. The schools have cooperated with the Historical 
Association in setting up historical museums in the schools. 
The material is owned by the association with the space pro-
vided by schools. 
[! Fannie W. Dunn, chairman, 1"Tb.e Environment as a 
Frimary Sauro e o:f Materials of Instruction, 111 
Materials o:f Instruction, Eigpteenth Yearbook o:f 
the Department of Supervisors and Directors o:f 
Instruction, National Education A~sociation (New 
York, Teachersr College, Columbia University, 
Bureau o:f Publication, 1935) Chapter II. 
15 
Curriculum enrichment o~ a di~~erent kind may be con-
tributed by individuals and agencies in the local community., 
The varied backgrounds and interests o~ adults can be used to 
extend and vitalize the school experiences o~ children. 
Theaters, play centers, radio stations, and other institutions 
can help teachers directly through their educational and 
recreational programs. 
].6 
.. 
CHAPTER III 
PROCEDURE FOR BUILDING AND ADMINISTERING THE CHECKLIST 
In order to carry out this community resources study 
il. 
the writers used the checklist compiled by Walter B. Holt 
deleting a few of the it ems not applicable to the study and 
adding two additional areas that were not included, namely 
"Means of Defraying Expenses~~~ and 11'Reasons for not Utilizing 
Community Resources. nr It was hoped to determine the extent to 
which the elementary schools of a cross section of Massachusett, 
are utilizing the resources of the community and to find the I 
reasons why community resources are not being used more 
frequently. 
It was decided to take a cross section of Massachu-
setts for the study because the writers felt that a broader 
interpretation of the problem could be made •. 
The areas selected were residential, industrial, and 
commercial and together have a population of approximately 
311,305 people~ A brief description of the areas surveyed-wil~ 
help to determine their varied resources. 
d.!. Holt, ~ cit. 
'Jfown A is a residential m d educational town located 
about thirty miles north of Boston. It has a population of 
~ about twenty thousand~ Most of the revenue is obtained through 
taxation because the people hold administ·rati ve posi tiona in 
nearby mill towns or are teachers or professors in the various 
academic institutions in the town .. 
B is a city located on the coast, possessing an 
abundance of historical background.. It is a w.ealthy city 
receiving revenue from seafaring industries ... 
G is an industrial city south of Boston.. The indus-
tries from vhich the people receive revenue are oil, leather 
and shoes., 
D is a residential city a few miles north of Boston 
and is a commuting center. 
E is a city west of Boston often referred to at:£ the 
"Highland Gity. 1" It is a manufacturing city specializing in 
shoes, batteries, kitchen ranges, paper, and wooden boxes, 
paper and jewelry boxes, miner's lamps, gas masks, and folding 
chairs .. 
F is a city on a river five miles north of Boston. 
It has beautiful parks and residences and numerous industrial 
establishments, notably the Boston Rubber Shoe Go. Besides 
rubbers and shoes it manufactures emery snd sand paper, che.mi-
cals, leather lasts, cords and tassels ... 
Jl8 
G is a city located on an arm of the Taunton River, 
fifty-three miles south southwest of Boston. It is at the head 
of water navigation and the terminus of a line of steamers from 
New York. It has abundant water power and very large and 
numerous cotton goods mills and garment factories, oil refiner-
ies, calico printing works, piano and hat factories. 
H is a city and seaport of ESsex county, seventeen 
miles north northeast of Boston in the famous North Shore 
district of Massachusetts.. The city has still a large coasting 
trade, while its manufactures include cotton m d leather goods, 
boots and shoes, toys, steam, gas and water specialties, 
machinery, carriages and medicine~ 
The characteristics of these places were kept in mind 
by the writers when compiling the checklist~ It was on the 
fourth, fifth and sixth grade levels of these cities and towns 
that the survey was conducted., 
Construction of the Checklist. It was not 
------------- -- ---
necessary to construct a new checklist. However, deletions and 
additions were made to the original one in order to further our 
analysis. For the benefit of saving time and space the check-
list on Resource Visitors and Interviews with Resource People 
were combined on onepage.. Niinor changes and addi tiona were 
made on other lists and two new areas were added. An explana-
tion of Means of Defraying EXpenses and Reasons for Not 
19 
Utili~ing Community Resources is necessary in order to define 
their purposes .. In the estimation of the writers the checklist 
e was incomplete because of the omission of these areas. It was 
felt that finances p;layed an important part in the participatio:r: 
of schools in the various phases included in community re-
sources.. The methods used by some might be adapted by others .. 
Tibo, there are reasons, some obvious, others not so obvious, 
for not utilizing community resources.. The writers believed 
that it would be profitable to the survey to determine reasons 
why teachers are not using such valuable tools to education • 
.E: question that arose from a member of the group 
was, wno you think teachers will be honest in their answers?.tti 
With such a long list, one or two selections per sheet might 
seem trivial to some, and as. a result are likely to color their 
responses.. Practically all questionnaires are subject to this 
weakness, for they necessarily depend upon human personalities 
for their completion. However, the checklist was constructed 
to reduce this tendency to as great an extent as possible in 
the following ways~ 
1. In: the introduction to the questionnaire, the writers 
attempted to gain the confidence of the teachers by recp.esting 
their help in filling out the checklist and q:t estionnaire as 
their part ,'of some needed research .. 
2. It was specifically stated that no names need be 
s:\ gned. 
20 
3. Each questionnaire was to be put in a sealed envelope 
upon completion. 
4 .. The fact that the teacher had three possibilities to 
check for each resource given would make her stop and think. 
Approximately 600 checklists were sent to teachers in 
the aforementioned communities. A total of 292 Checked lists 
were returned to the writers or 48.7 percent of the to tal 
number. 
21 
D:ea:r. 'Jrea:.cher: 
Tl:lla: cq_ues;tionna:ir.·e 0n nu.tiliz.ing G'ommuni ty Res ourc es:•r. ,which 
Lffi in the form of ~check liat~ i$ ~ grou~ reaeaTch project a~ 
lB.bBlton Uni vers:i ty S:chooJ:. of Education.. w:e~ are int eres:te.dl in 
gattting th~ reactionS! of a la~ge number of teachers in order t~ 
W.aw s:om.e; conclus:ions: on the pJ!..a:c:e. of community res:ouree:m in 
eJlementa-ry. s:choolSJ.. No s:igna1ture iS! raq;_uired but wilL. you 
p>].ea19la indicate the grade you teach .. 
TI'JE=GJ:lr<i::!01np:Jl.e.ting it, kindJly ]fill..alc·e: in the envelope provided,, 
a;ea-1. it, and give it t0o the ]?rincipa:], of the s:chooL 
Wlank you for your interest and cooperation. 
Grade you teach 
Group 3 - $eminar 
in Social studieS directed by 
Dr.. w;.. Linw:o od Chase 
City or town in which you teach 
22: 
Have the community res:ourc e:a: that you have util.ized been direKtly 
related to :the classroom ae:tivities of your children at the time 
you us:ed them?. Yes No 
Of those community res:ources wbich you have utilized, list any that 
you would riot use a-gain for your classroom program. 
De.finitiona o.f the community res:ources used in this q_uestionnaire 
hava been adapted .from. Edward G. Olsen's School and Community (New 
York, Fren~ice-Hall, Inc., l945). 
• 
FIELD TRIPS: 
A field trip is an organized excursion V\hich ita taken by the 
childu:>en :primarily for erlucational :purposes, as: an integral par.t 
of their ciassroom :program.. It offers first hand ac<g;uaintanc e with 
natural and social features of the local environment, with o:p:portu-· 
nity for securing information by on-·the-scene discovery and invea.:ti-
gation on the :part of the children., Satisfactory trips may require 
only a few minutes, as when a class goes outside to notice some 
natural :phenomena in the school yard.. Other trips may require a 
full classroom :per~od or more, especially if the :point of interest is 
located some distance from the school. Although field trips have: 
certain nona~ademic values, they are not to be identified with hikes 
or :picnics organized for :pleasure :purposes, with trips to athletic 
events, or other such activities of a similar nature. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13 .. 
14. 
15. 
16. 
17 •· 
18. 
19. 
20. 
21. 
22. 
2_3. 
2=:4:. 
25. 
2.6. 
27 .. 
28. 
29. 
30. 
31. 
32. 
Eli eld Tr.'i:ps 
Dairy farm 
:p·oultry farm 
Orchard 
Greenhouse 
Museum 
Newspaper :plant 
Theater 
Eadio tranrumitting ffitattion 
JBToadcasting aJtudio 
:Public library 
R:olic e de/:partment 
Town Ha:ll 
Fire atation 
City water supply 
Airport 
Retail s.tore 
Wholesale market 
Railroad atation 
Factory 
PUblic. utility 
Bank 
Bus terminal 
:Fast office 
Garage. 
Laundry 
Bakery 
Creamery 
Department store 
Building ( oonstr.uc.tion work) 
R-Ublic· school 
Place of historical interest 
Q,p.arry 
Che:clc 
Util z.ed 
since 
Se:pt.,l950 
. .... 
. ... 
. . . . 
. . . . 
. ... 
. . . . 
•· ..... 
• • • • 
. . . . 
. . . . 
. . . . 
... . . 
• . . • 
. . . •. 
• . . . 
. . . . 
•· . . .. 
. . . . 
. . . . 
. . . . 
. . . • 
. . . . 
. . . . 
. .... 
... •· 
.... , 
the resource; 
Utiliz:ed in 
the tw.o pre:-
vious ffichool 
years .. 
. . . . 
. . . . 
. ... 
. . . . 
. .... 
. . . . 
. . . . 
.... 
·~ .... . 
• . . . 
. . . • 
. . . • 
. . . •· 
• . . . 
• . . • 
• . . • 
. . . • 
. . . . 
• • tr • 
. . . . 
... •· 
Inten o 
utiliz:e 
d'uring the 
reat of 
this: 
ruchool yr. 
. . . . 
. .... 
. ... 
. ... 
. ... 
. .... 
. .. ., 
. ... 
. . . . 
.. •· . 
. ... 
. . . ~ 
. . . . 
.... 
.... 
. . . . 
. ... 
..... 
... •· 
. . . . 
. ... 
. . . . 
..... 
Check ( ) the resource i{OU 
Utiliz:ed Utilized in Intend t·o 
• s:ince the two pre- utiliz:e Sept.,l950 vious school during the years. rest of 
thiS.\ 
s:chool. yr. 
Field Trips 
33. State Capitol . ... . ... 
3A. Park . . . . . . . . . . . .. 
35. Sewage disposal plant . .. .,. 
3..6. Church . . . . . ... . . . . 
37. W.ar eb.ous e . ... . . . . 
38. Road construction . . . .. . ... . . . . 
39. Barber shop . . . . . . . . . ... 
40. Restaurant . . . . . . . . 
41. Private home . . . . . ... 
42. Vegetable garden . . . . . ... 
43. Flow:er garden . . . . . ... . . . . 
44. Shoe repairing shop . . . . . ... . . . . 
45. SchOol yard . . . . . ... . . . . 
46. Private school I . . . . 
Lis.t others 
47. . ... . . . . 
48. . . . . 
49. . ... 
50. . . . . 
51. . . . . 
52. 
53: 
,lo 
54. . . . ·~ . . . . 
55. . . . . 
RESOURCE VISITORS 
In ev~ry community there are people with rich and varied back-
grounds.. They can be called resource visitors becaus:e they are 
people who can be invited into the school to demonstrate spec:ial 
a:.ccomplisbments or special interestffi which are of value to childrEn. 
They aTe both able and willing to display, discuss, and present 
their particular achievement before a group of children.. Resource: 
visitors are not utilized for the purpose of entertainment, but 
rather for serious educational purpose, that of creating better un-
derstanding of the activity, problem, or unit on Vhich the children 
are planning or working. For example:, a dairy may explain in the 
process of pasteurization; the librarian could tell of' new books; a.. 
parent could demonstrate a certain handicraft; a person who had done 
considerable traveling could describe a far away country •. 
INTERVIEWS WITH RESOURCE PEOPLE 
liD interview is another technique of utilizing resource people 
for educational purposes. It is a method whereby one or more child-
ren in a:n informal conference, q_uestion some member of the community 
who is an authol"i ty in his field, for some type of information., The 
interview· usually takes place in a person 1 s place of work or home 
rather than in the classroom, and does not req_uire a prepared talk 
or demonstration on the part of the person being interview:"ed. 
Check ( ) 
Utilized. 
since 
Sept. 
l950 
1. Relative .... 
2. Clergyman 
3. Other teacher •••• 
4. Dentist 
5., 
6. 
7. 
8. 
9. 
Lawyer 
Banker ••.• 
Newspaper personnel 
School nurse 
Town officer 
Red Cross Worker •• 
Theat ~r manager ••• 
Veterinarian 
High school student 
Fireman:; ..... 
Policeman ••.• 
Dairyman 
Business man •••• 
war veteran •••• 
Town historian ••. 
Farmer 
Grocer 
Mechanic 
. . . . 
. . . . 
Interview. w.i th 
Resource VisitOrs Resource People 
the resource you Check ( ) the re$ource you 
Utiliz:ed Intend Utiliz:ed Utilized· Intend 
in the to util- since in the to uti-
two pre-.- liz.e ttept., two pre- lize 
vious . during 1950 vious during 
achool the rest school the rest 
years of thia years of the 
school yr.. school y 
. ... 
. . .. .. .. . . . 
...... 
....... 
. . . . . . . . . . . . . . . . 
.... . .. •· . . . . 
·-· .. 
. ... , . . . . 
. . .. . . . . . . . . . 
• • • • . . . . . . . . . . . . ..... 
. . . . . . . . . ... 
. .... 
. . . . . . . . . . . . ..... 
.. . . . . . . . . . . . 
. . . . . ... . . . . 
. ... . . . . . . ... 
. . . . . . . . . . . . . . . . 
. . . . . ... . . . . 
.... . . . . 
. . . . . . . . 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. Cobbler •••• ..~. . ..... 
(Continued on next page) 
• 
Resource Vis:itors 
' 
Intwrviews with 
Resoure a People 
Check ( ) the resource you Check ( ) the resource you 
24., 
2=5. 
2.6. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
3,4. 
35. 
Utiliz:ed 
aince 
S:ept., 
1950 
Druggis.t 
Doctor 
Musician 
School janitor. 
Naturalist •..• 
., ... 
. . . . 
' 
Author • •.. 
Artist ..... 
Postman 
List others' 
. ~ ... ' 
. ... 
.... 
LOCAL RESOURCE SURVEYS 
. . . . . . . . 
. . . . 
. ... 
. . . . 
. .. . . 
A survey of local resources is an organized study and procedure 
by the children for the purpose of collecting 2nd securing data on 
certain features of the community. Combined with the activities of 
the classroom, it will involve field trips and interviews. A class may 
be studying the historical development of. their town, and thereby make a 
survey to discover the location of the first settlement, where the firs:t 
industries were established, relatives of the first settlers, and other 
points of historical interest. Material that is collected can be filed 
and supplemented by keeping it up to date. This material can be placed· 
in a central office so that other teachers may refer to it. 
L_ocal Resource Surveys 
1. Local history (historical 
points of interest) 
2. People ·who have traveled 
3. Beauty spots 
4. Arts and cultural resources 
5. Opportunities for recreation 
6. Industries 
7. Occupations 
8. Agencies of the community 
9. Geographical features 
10. Agriculture (Farms and products) 
11. Natural resources 
List others 
12. 
13. 
Check ( ) 
Made 
since 
Sept., 
1950 
. .. . . 
the survey 
Made in the 
two previous 
school years. 
.. .. . . 
. . . . 
, you 
Intend to 
make during 
the rest of 
this school 
year 
. . . . 
~ .... 
..... 
.... 
• 
-\ 
COLLECTIONS AND EXHIBITS 
There is a wealth of material objects, specimens, and models in the 
community which, if collected and placed on eXhibit, can be utilized to 
enrich the classroom program. Nature, pupils 1 homes, industrial and 
commercial concerns, etc., are sources from which much material may be 
procured. Some articles may be obtained for permanent eXhibition, while 
others may be secured for temporary use. For example, there could be an 
eXhibition of Mexican objects, or of Indian relics, or of rocks found 
in the local environment. 
Check ( ) the resource you 
Utilized Utilized in Intend to 
since the two pre- utilize 
Sept.,l950 vious school during the 
years rest o:f the 
s:chool y::ear 
Collections and eXhibits 
1. :Plants ~ ... . .... . " . . 
2. Rocks and Minerals .... 
3. Shells and Fossils . ... . ... 
4. Varieties of wood 
5. Coins • • 41 • 
6. S.tamp.s 
7. Flowers .... 
8. Vegetables . ... 
9. Indian relics; . ., .. . .. . . 
10. Insects 
11. Pictures (paintings, trees) .... . ... .. . .. . 
12. Advertising illustrations . .... 
13. Building mat eri als 
14. Clothing (costume and period) •.•• . ... 
15. Fabrics 
16. Post cards' and travel folders ..•. 
17. Fuels 
18. Nests . . . . . ... 
19. Raw. mat erial (cotton, flax) . ... 
20. Petrified woods . . . . . ... 
21. Dolls . ... 
22. Foreign articles . .... 
23. Metals . . . . 
24. Pottery . ... 
25. Tools and implements 
26.Leaves 
27. Animals . ... 
28. llirplane models .. .... . . . . 
29. Furniture·· . ... 
30. Handicrafts . ... 
31. Recipes . . •.• 
32,. Dishes . ... 
33. Newspapers . ... 
34. Maps .... . . . . . ... 
35. Letters 
3'6. utensils 
37. Books . . . . 
List others 
38. 
39. 
. ... 
40.. . ... 
41. . . . .. . ... . .. . . 
• 
·~ 
~ONTAOTS WITH COMMUNITY AGENCIE3 
C'ommuni ties are served by three types of' agencies: governmental --
those created by law and supported by taxes, such as the police f'orce 
and post of'f'ice; commercial--those operated f'or the purpose of' prof'it 
making, such as the store and factory; anri private non-commercial--
those organized voluntarily by private groups, such as the church, P.T.A. 
and the Lion's Club. The school as a Whole, or a group of' children has 
contact with an agency when either the agency or the children sponsors 
some community project f'or civic welfare, or as a supplement toward 
enriching the r:egular academic program. FOI' example, the Garden Club 
could aid a class in the study of gardening, or Lhe f'iredepartment 
could cooperat~ with a group of children in the project to eliminate 
fire hazards in the home. 
-
Check ( ) the community agenc~ 
contacted Contacted Intend 
since in the two contact 
you 
to 
during 
Sept., 1950 previous the p:est:: of2 
Contacts with community 
agencies 
ciub· 1. Child Study 
2. Social Service Aasooiatio~ 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22 .• 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
Church 
Red Cross .. " .. 
Junior Red Cross 
D. A. R .. . . . . 
Polio e Department 
Post Of'fic e. . . . . 
Fire Department 
Humane s ooiety .... 
Garden Club· 
P. T. A. . ~ .. 
Health Department 
Public Library . ... 
s-treet Department 
W.omen' s Club 
veteran's groups 
Boy S'couts .... 
Girl S:couts 
Four-H Club 
Merchants and Business 
Organizations 
Factories 
stores 
Newspapers 
Community Chest 
Public School 
Men's Civic' Clubs 
List others 
. ... 
. .... 
school years school year 
. .... 
.... 
. ... 
. . . . 
. .... 
. ... 
.... 
. ... 
. ... . ... 
. . . . 
. . . . 
. .. •· 
• 
2.9 
COMMUNITY SERVICE ENTERPRISE:\ 
A. community service enterprise is a cooperative group activity 
in which there is actual planning md participation on the part of 
children in anme phase of community betterment or improvement • 
Check ( ) the enterprise 
Ea:rticipated Participated 
since in the two 
Sept.,l950 previous 
Community Etervic e Enterprises: 
1. Fire Prevention w·eek 
2 •. Tuberculosis Christmas Seals 
3. Crippled Children Christmas Seals . 
4. Memorial Day Celebration 
5. Collectionof food, clothes and 
money for the needy here and abroad 
6. Preserving locaL history 
7. Control of harmful insects 
8. Control noxious weeds 
9. Preservation of beneficial birds ••• 
and animals 
10. Community clean-up week . . . . 
11. Community safety campaign 
12. Beautifying the community 
13. Community Hallowe'en Celebration .•• 
14. Community Fourth of July Celebration 
15. March of Dimes •••• 
16. Beautifying school grounds 
17. Planting gardens 
18. Educational exhibits in library .•.• 
·or store windows 
19. Advertising devices for Community 
Chest, etc. 
20. Protecting and planting wild 
flowers 
21. Winter bird-feeding stations 
22. Writing book on local history •••• 
23. Gifts to local hospital inmates •... 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
List others 
school years: 
,_ ... 
. . . . 
. . . . 
• . . . 
. . . . 
. . . . 
• . . . 
. . . . 
.... 
. .... 
. ... 
. . •·. 
in 'Which yot 
Intend to 
participate 
during the 
rest of 
school year 
. . . . 
. . . . 
. . . 0 
. . . . 
. . . . 
. . . . 
. . . . 
. ... 
. . . . 
. . . . 
. .... 
• 
MEANS OF DEFRAYING EXPE.\fSES 
Where The Money Comes From 
to Defray Expenses ·Check ( ) those means utilized 
l. Parents 
2. P .. T. A. 
3. Civic Organizations 
4. School Department 
5. Pupil Money-Raising Froject 
6. Interested Citizens 
7. Business &Fonsorship 
8. Pupils Pay Own Expenses 
List Others 
9. 
10. 
11. 
12. 
REASONS FOR NOT UTILIZING C01\'iMUNITY RESOURCES 
-- -- ___ ....;.._..;__ -----
Reasons for not Utilizing 
Community. Resources 
1. Administration does not approve 
2. Lack of transportation 
3. Safety hazards 
4. Size of alas s 
5. Parental objection 
6. Lack of time 
7 .. Lackof' superviaory assistants 
8. Lack of resource places to go 
9. Community attitude 
10. Resource objects to children visitors 
11. Too difficult to plan 
Check ( ) reasons for not 
utilizing Community Resource: 
. . . . 
12. Admini.stration does not suggest utilization 
List Others 
13. 
14. 
15 .. 
16. 
17. 
Aaministration of the Instrument. Copies of the 
questionnaire in envelopes were given by the writers to the 
superintendent of each of the areas who distributed them 
among the t eaohers. 
PJ' one hundred p ere ent response was not reo ei ved. 
:; 
Two hundred and ninety~ two oopi es were collected for 
t a:bula t i o:p. . 
i: 
_I 
,, 
'· 
' 
CHAPTER IV. 
USE OF COMMUNITY RESOURCES AND ANALYSES 
OF DATA FROM SELFCTJID TOWNS P..ND CITIES 
In analyzing the data. it was decided to use the towns 
collectively. In order to arrive at the conclusions, tables 
were used to show the frequency distribution of' each of' the 
aeven types of' resources and the two added areas, namely, 
Means of' Defraying Expenses and Reasons for not Utilizing 
Community Resot).rces. A table w;as also made with the number 
and percent. of' teachers mo' made no use of' certain types of' 
resources. 
~e writers introduce each resource category with a 
ahort summary on that particular phase of' the study, in the 
light of' what was found and in relation to the kinds of' 
things that ought to be done as shown in the material that 
is written on these subjects. 
FIIELD TRIPS 
The field trip is a valuable asset to the curriculum of 
the elementary school because our richest experiences and 
meanings come only vfuen we respond mentally and physically to 
a new situation. Unless school is life and life is school, we 
miss many opportunities for effective and permanent living. 
/1 
~'The term field tripJ', according to Olsen -,n is used to 
designate any organized excursion which is taken by school 
pupils as an integral part of their academic work, and 
primarily for educational purposes.lr 
Field trips are arranged by the school and are undertaken 
for educational purposes. Students go to places where the 
materials of instruction may be observed and studied in their 
functional settings. 
Field trips are one of the more valuable aids to teaching 
and learning. When children come face to face with persons 
and objects encountered on an excursion, concepts and under-
standings may be developed. Growth in skills of observation, 
recording, questioning, and interviewing is possible. First 
hand knowledge of the operation of basic social functions iS' 
L1. Edward G. Olsen, S'chool and Community, (New York: 
P~entice-Hall, 1945) p. 148. 
gained as transportation, communication, production, conserva-
tion, m d recreation are studied in operation. 
Another value of' the 1'ield trip is the· inter-relationship 
of' the community and school. 
~ 
Ols Ein lists eight def'ini t e values worth noting •. 
Excursions: 
1. Facilitate opportunity 1'or personal experiences 
which are real, concrete, dramatic, and hence 
highly educative. 
2. P.rovide sensory perceptions which e_annot otherwise 
be experienced. 
3. Deepen insight into even 1'amiliar phenomena in the 
environraent, 1'or as these matters are 1'reshly 
interpreted, they take on new meaning. 
4. Motivate school work by utilizing natural curi-
osity, and thus make possible those deep satis-
1'actions which arise out of' personal exploration 
and discovery. 
5 .. Arouse student interest in new areas of' thoughts 
and activity, thereby of'ten leading to 1'urther 
individual reading and 1'ield exploration outside 
of' school hours .. 
6. Integrate classroom instruction by exposing con-
ventional subject matter discussions as artif'icial 
Ll Ibid: p. 2D0 
and by enabling pupils to view. facts 
and fore es as they exist in their every-
day relationship. 
7. Enrich the instructional process for 
.. 
both pupils and teacher, since the very 
a:.cti vi ty of jointly planning, executing, 
and evaluating an excursion provides a 
common experience of considerable edu-
cational significance. 
8. Build character througn practical 
necessity of developing such traits as 
courtesy, patience, sportsmanship, 
cooperativeness and the like. 0 
The educational value of the excursion experienced by each 
child will vary with the individual. Those who are intellect-
ually alert and curious will get much more meaning from the 
exp eri enc e than those vh o are not. 
There are many types or field trips but it has been found 
that the local field trip is of most value to the pupils in the 
elementary school and can usually be taken within a class perio . 
Each teacher should study his community to determine those 
places which will contribute to the experience he is planning 
in the social studies.. It may be helpful to prepare a handbook 
for the use of excursions Which would contain the name, tele-
phone number, ~nd address of the person to contact. Th~ possi-
ble contribution to the unit being used should be noted~ 
' 
355) ======~========================================================~====== 
Planning in advance is very important for carrying on a:. 
successful field trip. The teacher and pupil should work out 
ahead of time the particular idea that is to be explored •. 
. [! 
Tli·e following taken from Dale is valuable in planning 
a field trip. 
Guide for the Planning of Field Trips 
(Checklist 5) 
First Considerations 
Is it related to significant needs and problems? 
Is it the best procedure for the purpose of the group? 
Is this experience appropriate for the children?. 
Have adequare backgrounds, need, and purposes been 
developed'l 
A:r: e related materials available -- films, books, 
pictures?.-
Are there profitable follow-up acti viti ea?: 
Are physical conditions satisfactory -- weather, 
safety conditions in places to be visited7 
May outcomes be evaluated satisfactorily? 
Will it strengthen school-community relations? 
[! Edgar Dale, Audio-Visual Methods in Teaching, (New 
York:: The Dryden Press, 1946) pp. 232-233. 
==~==~=====================================================9F 
Prel~minary Arrangements 
Has administrative approval been given? 
Has the teacher made a preliminary visit? 
Has the approval of parents been secured? 
What number may be adequately accomodated? 
Are eating and toilet arrangements 
satisfactory? 
Has the time schedule been prepared?. 
Has the guide been advised on problems, needs 
and maturity of the group? 
Have travel arrangements and expenses been 
arranged? 
Are assistants needed to help supervise the· 
group? 
Has a list been made of the names, telephone 
numbers, and addresses of those children who 
are going? 
Teacher--Pupil Planning 
Are relationships to the unit clear? 
Are q_uestions prepared and understood? 
Are recording procedures and assignments 
clear?.' 
Have behavior atandards been developed? 
Have safety precautions been considered? 
Have the time schedule, travel arrangements, 
and expenses been clarified? 
~--
e 
Have significant side glances been 
noted? 
Has attention been given to 
adequate dress? 
Are monitorial assignments clear? 
Others? 
·Follow-Up Plans 
Are contributions to the unit 
clarified? 
Do next experiences follow 
naturally? 
What findings are to be reported?. 
What summaries and records should 
be made?. 
Is attention given to the develop-
ment of charts, maps, diagrams, 
murals, models, scrapbooks, con-
struction, dramatic play, and 
floor layouts? 
Are assembly programs, newspaper 
articles, eXhibits, or displays 
appropriate? 
May findings be shared with other 
classes? 
Are procedures in mind to discover 
and clarify misconceptions? 
• 
Are interested sidelights to be 
considered'? 
Are letters of appreciation and 
samples of follow-up work to be sen 
How are plans for the trip to be 
evaluated? 
How is behavi.or of the children to 
be evaluated'( 
How are recording add reporting 
procedures to be evaluated? 
There is one serious limitation of field trips w.hich 
mus:t be pointed out. In most cases there is function beyond 
the observed for.m. ~e pupil must be made to see the functiu~"-~~-u 
operation of the place visited as a phase of the general commu-
nity process. There is largely the responsibility of the pre-
paratory and concluding phases of the field trip • 
1. 
2. 
3. 
4 •. 
5·. 
6 •. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
2:5. 
2;4. 
2:5. 
2:6. 
27. 
28. 
2:9. 
30. 
31. 
. _ .. 32:. 
_:/ 35!. 
34. 
315. 
36. 
37. 
38. 
39. 
4.0.. 
TABLE I 
FR~JJENOY DISTRIBUTION OF THE NUMBER OF FIELD TRI:PS 
UTILIZED BY 292 INTERMEDIATE GRADE TEACHERS. 
FIELD TRIFS 
Public Library 
S.chool Yard 
Place of Historical Interest 
Museum 
Park 
Public School 
Fire S:'tation 
Retail Store 
Flower Garden 
Postoffice 
Building (Construction Work) 
Road Construction 
Bank 
Bakery 
Department Store 
Polio e Department 
Private Home 
Church 
Vegetable Garden 
Fa.:.ctory 
Dairy Farm 
Railroad SJtation 
Greenhouse 
Airport 
Shoe Repairing Shop 
City W.ater Supply 
Th'eater 
Public Utility 
Garage 
Town Hall 
Bus Terminal 
Broadcasting Studio 
S:tate Capital. 
Res:taurant 
orchard 
Barber Shop 
Creamery 
Newspaper Plant 
Poultry Farm 
Wholesale Market 
Utilized 
since 
Sept. 
1.950 
66 
42. 
37 
37 
25 
24 
20 
15 
14 
13 
12 
12." 
11 
10 
10 
9 
9 
8 
8 
8 
7 
7 
7· 
6 
6 
6 
5 
5 
5 
4 
4 
4 
4. 
4 
4 
4 
4 
3 
3; 
3 
Intend to 
Utiliz:ed utilize 
the two preT during the 
vious rest of 
years year 
70 43: 
4.5 37 
49 4~ 
69 53 
3.2~ I.9 
20 13 
22 12 
12: 10 
11 12 
13 6 
10 5 
9 7· 
9 6 
6 5 
6 6 
11 7 
5 8 
g 5 
6 10 
12~ 10 
14 10 
8 5 
1..6 11 
11 12 
9 7 
9 9 
11. fi· 
5 7 
2. Jl. 
7 4: 
5 4 5: 7 
e;: 2 
4 :51 
4 ]. 
4 2: 
4. 5 
14 L3 
5 ~ 
2? 3: 
* 
* ~~-
4-:L. 
42;. 
43. 
44;;. 
45. 
46. 
47. 
48. 
49. 
TABLE I (Continued) 
FREQVENCY DISTRIBUTION OF THE NUMBER OF FIELD TRIPS 
UTILIZED BY 2~92: INTERMEDIATE GRADE TEACHERS. 
FIELD TRIPS 
Warehouse 
Q,p.arry 
Laundry 
S_ew.age Disposal Plant 
:Ra:.dio Transmitting S.tation 
Auto Plant 
Telephone Company 
Seashore 
Private School 
Utiliz:ed 
s:ince 
Sept. 
1950 
2~ 
z.: 
JL 
1 
1 
1 
0 
]. 
0 
~94; 
Utiliz:ed 
the two 
previous:: 
years: 
5 
4 
Jl 
33 
a 
1 
1 
2: 
2) 
589 
Intend to 
utiliz:e 
during 
the rest 
of yeaT 
«» 
3i 
2 
4 
2: 
a 
l 
a 
0 
444 
* These Field Trips were not on Check List but were added 
by the teachers surveyed. 
Table I indicates that the Public Library was the most 
frequented place in the Field Trips. School yards, Places of 
~istorical Interest and Mus-eums were next in order of popularity 
Of the forty-nine field trips listed all were used at some time 
fby various teachers. It was noted that those places where 
transportation was necessary were the most frequently visited. 
~e cities an~ town~ Where the check list was used possess 
excellent means of transportation and the frequency table indi-
cates that the teachers in these cities and towns utilized these 
~ublic utilities for the advantage of their pupils to bring 
plos:er unity between the school and the community. 
Since September 1950, 135 teachers have made 494 field 
~rips. This is an average of 3.66 field trips per teacher. 
B:owever, 157 teachers have not had any field trips since 
3ept ember 1950. 
In the two previous school years there have been 589 field 
prips made by 154 teachers with an average of 3.83 field trips 
per teacher, but, 138 teachers utilized no field trips at all in 
[ihe two previous years. 
A total of 157 teachers intend to take 444 field trips 
~uring the remainder of this year. This is an average of 2.86 
,:;rips per teacher. 
A. total of 135 teachers indicate they do not intend to make 
ny field trips whatever during the .remainder of the school year. 
It is interesting to note that in the survey conducted on 
It is interesting to note that in the survey conducted on 
the primary grade level, in the classification field trips, 
three of the first five most popular field trips namely public 
library, school yard, and park were the same as for the inter-
mediate grades:.. Places of Historical Interest and Museums w.ere 
more popular for-intermediate grade children than either the 
fire station or the flower gardens, the choice of the primary 
a. teachers. 
[! Athene Ruth Anthony, Michael Charles Anthony, and Cynthia 
Carroll Noone, tr.utilization of Conrrnuni ty Resources in the 
:Primary Grades, n (unpublished Master 1 s thesis, Boston 
-
University, Boston, 1951) 
Resource Visitors ·and Interview.s with Resource Persons. 
There is a differentiation made between resource visitors 
L! 
and interviews with resource visitors. Krug defines re-· 
source visitors as npeople brought from outside into the 
~-
classroom. n: Edward G. Olsen says that .•. mthe interview 
technique is similar to that of using resource people.": It 
nevertheless differs from it in two notable respects~ (a) the 
interview· is held in the experts usual place of work or resi-
dence, rather than in the schoolroom, and (b) the interview is 
primarily a question and answer procedure, it does not require 
of the interviewee a prepared talk demonstration, or other type 
of organized program. 
The interview technique is simpler to arrange than the 
field trip because it may be managed so that the school progra...m 
will not be disrupted. In every community there are people 
with usual or unusual backgrounds which can be shared with 
children. Such people are generally willing to cooperate with 
the school. 
Te~achers should not overlook the many advantages of 
utilizing resource visitors., One important advantage is that 
L! Edward A. Krug, Curriculum Planning (New York: Harper 
and Brothers, 1950} p. 213. 
~ Edward G. Olsen, School and Community (New York: 
Prentice-Hall Inc. 1945) P. 138 
it enables pupils to realize that people~ as well as books, are 
desirable sources of' inf'or.mation. People are of'ten able to 
impart an enthusiasm a1. d vision that can come only through 
personal contact. However, there is the possibility of' over-
doing certain groups and individuals, theref'ore, group planning 
in the school system is necessary to provide a balanced program. 
Through the interview much data can be secured quickly and 
ef'f'iciently. In both individual and group interviews essential 
principles of' procedure include the establishment and mainte-
nance of' rapport and skillf'ul guiding of the conversation or 
discussion. The interview technique besides giving the students 
a personalized view of the community, provides experience in 
meeting people which in itself' is an important social quality. 
The interview is unrortunately restricted to a f'ew students. 
J?~roc edure f'or Resource Visitors 
When a resource visitor is invited to the classroom the 
following steps will be helpf'ul in planning. 
1. Establish the purpose in inviting the resource person. 
2. Define the problem. Find out V!hat questions the· class 
wishes to ask. 
3. Decide whom to invite. 
4. Plan the type of presentation -- an eXhibit, an inf'ormal 
talk, a demonstration, or a panel discussion. 
5. E'i'end the invitation written by a member of' the group. 
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6. Give the speaker pertinent inror.mation: 
a. The grade level. 
b. The. age, level 
c. The number or pupils. 
d. The date, time, and place of meeting. 
e. Traveling instructions. 
f. Length of time for meeting. 
g. The purpose of the meeting. 
h. The list of questions that will be among those 
asked by the pupils. 
i •. Any other pertinent information. 
7. Teacher and pupils plan when, where and how to receive 
the visitor 
8. Check all arrangements for projectors, screens, maps, 
tables, or other equipment which the visitor has 
requested for use. 
9. Work with the class on the technique of a good 
discussion. 
10. Elect a chairman of the meeting and a recorder who will 
take notes. 
11. Decide how the class wishes to express its thanks to 
the visitor afterwards. 
12. The day before the visit, the teacher should check all 
arrangements. 
At the actual meeting a child chosen for the purpose, 
extends all courtesies possible to the guest and at the close 
of the meeting escorts the guest to the exit of the building. 
Immediately after the meeting the main points of the talk 
should be discussed and an immediate follow-up planned. 
The Interview 
An interview is a specialized form of conversation, 
wherein one or more pupils receive authoritative information 
aa a result of pertinent questions. 
Tine interview differs from the techni~ue of utilizing 
resource persons as classroom visitors in the following ways: 
1. Th~e interview is held at the expertrs home, 
shop, or place of business; resource visitors go to 
the classroom. 
2. The interview primarily involves the question 
and answer technique; resource visitors in the class-
room give a prepared talk, demonstration, or more 
organized presentation. 
The follo~nZ1standards for interviewing a resource person 
might be set up. 
1. Introduce yourself. 
2. State questions clearly. 
3. Listen attentively. 
/1 .John U. Michaelis. Social Studies for Children IM. A 
Democracy, (New York: Prentice-Hall, Inc. 1950) p.l52 
. ;,- :··~ . 
• .. ' .. 
' .. ~ . ·,· 
·.•· '\i.. 
"'· . •'- ";. .,_. 
4. Let the other person talk. 
5. AEk ~uestions on special points. 
6. T~ake notes. 
7. Don't waste time. 
8. Express thanks when finished. 
When definite need for expert outside aid is needed the 
plass should cooperatively: 
l. Determine the objective. 
2. Dec::ide whom to interview·. 
3. Learn all you can about him. If pertinent~ worth-
while questions are to be formed for him. 
4. Decide how many pupils shall participate in the 
interview. 
5~ Decide what questions to ask. 
6 .. Designate an interview committee to write up the 
interview after it has been held. 
7 •. Make initial contacts with the interviewee to 
acquaint the person with the objective of the 
project. 
8. Plru~ details with him. 
9. Make travel arrangements. 
10. E:nphasize good behavior. 
When the committee is invited in to begin the interview 
it should carry out these activities: 
1. The chairman of the committee should intvoduce 
the visitors which should be individual. 
2'. Get the interviewee to talk f'reely. 
3. Give him strict attention. 
4. Make no att~mpt to dominate the situation. 
5. Take notes only as needed. 
6. ~k ~uestions intelligently. 
7. Request reading ref'erences and further suggestions. 
8. Conclude the interview by the chairman expressing 
appreciation of the committee and the class. 
9. Expand the notes taken to complete the documentary 
record. 
When the interview has been concluded, the committee has 
he responsibility of' organizing its findings and reporting 
hem to the class by a formal oral report. 
··::--_,.· ::~~ft,;:·'\' '··-, 
. ' 
. 
. <(· ' : :.;:;. ~:·- \-;.., . 
;.· ,·_ .. , 
•. '<}. 
·. ·, ·, 
.. . . 
. :_., 
. ' ..... ~!-- ~(·· 
.... ·. 
. ... _. . .. ,· 
~:' >»- .. ~ 
48 
·, . 
--~ . " 
: '.··.<-
. ~-
... -~"-~!~ .' ··, ". 
, r ... <~:::~ 
-~·;? .. 
... 
. 1. t--~~~- ': 
--~-· . 
. ' 
49 
' TABLE II 
FREQ}JENCY DISTRIBUTION OF THE NUMBER OF RESOURCE 
VISITORS UTILIZED BY 292: INTERMEDIATE GRADE TEACHERS. 
Intend to 
Uti,lized Utilized in utilize dur--
since the tw·o pre- ing the rest 
Resource Visitors S~ept .1950 vious years of the year. 
1. School Nurse 83 70, 3:5 
2. Policeman 77 535 18 
3. Fireman 69 48 17 
4. School Janitor 45 31 25 
5. Other Teacher 38 37 19 
6. Musician 33; 3'2 17 
7. Doctor 29 29 l_9 
8. Red Cross Worker 25 17 8 
9. High School S:tudent 2.4 13 8 
10. Relati v.e 22. 18 7 
lL War Veteran 16 24 13: 
12. Dentist 16 14 8 
13. Naturalist 16 17 2 
14~ Dairyman 14 14 6 
15. Postman 13 7 8 
16. Artist 10 ll 7 
17. Town Officer 10 9 4d-
18. Business Man 8 6 4 
19~ Grocer 7 7 3i 
20. Newspaper Personnel 7 6 3 
2l. Clergyman 5 7 n 
22. Mechanic 3 3 2: 
2.3. Farmer 3 2: ]. 
2"4. Town Historian 2 2J 2. 
2.5. Librarian ]_ Q 1 
26. Veterinarian 1 2 2 
57t]; 480 239 
T:"able II shows that the school nurse has been used most 
frequently as a resource visitor since September 1950. The 
polio eman, fireman, and school janitor followed closely showing 
that the teachers are becoming cognizant of the fact that re-
source visitors can be used to supplement the regular teaching. 
It is interesting to note in Table II that a total number of 
480 visitors had been used in the two years previous to 
September 1950, while 577 have been used since September 1950 
indicating a tendency to make more frequent use of this re-
a.ourc e. It can also be noted that teachers are making more 
fre~uent use of persons closely associated with the school 
namely, school nu~se, firem~n, other teachers, policemen, 
~musician anq school janitor. It can be presumed from the fre-
quency chart that very few teachers make use of the ·librarian 
~ho certainly could be used advantageously. 
Since September 1950, 180 teachers have utilized 577 
resource visitors. This is an average of 3 •. 21 resource visitors 
per teacher, and 112 teachers have not utilized any resource 
visitors si;nce September 1950. 
In the two previous school years there have been 480 
resource visitors utilized by 143 teachers ~than average of 
3.36 resource visitors per teachers In the two previous years 
149 teachers used no resource visitors at all. 
A total of 79 teachers intend to utilize 239 resource 
~isitors during the remainder of this school year 1951. This 
50 
a . ., 
• 
·":· ..... ·-
·. :~-
is. an El1'1ter:..a .. ge o:f 3~03 resource vis.it0ra per teaehera 
'··.~ 
Cem}:Jaring th::La categery :wLth that of the prima:J?y level 
it may be noted that the :first :four it ems o:f the primary fuJ.d 
intermed::L~te grades. are identical in that the, sehoGl· nurae, 
policem~);;l., fireman md school janit0r in this order 8.r:e .,the 
moat f!r~ql?-ently utilized. 
'· 
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TM3LE III 
e FREQPENCY DISTRIBUTION OF THE NUMBER OF INTERVIEWS 
VIJITH RESOURCE PEOPLE UTILIZED BY 292 INTERMEDIATE GRADE TEACHEF ~ 
.. Intend to 
Utiliz:ed Utilized in utilize dur-
Int erview.s with aince the two pre- ing the rest 
Resource People Sept.l950 vious years of the year 
l. School Nurse Z4 29 16 
2~ Other Tea.chera 20 12 8 
3. Fireman 15 17 6 
4. School Janitor 13 12 7 
5. High School S.tudents 12 10 5 
6~ Newspaper Personnel 11 11 16 
7., Policeman 10 11 10 
8. Musician 9 9 8 
9. Doctor 9 7 3. 
10. Relative 9 11 4 
11. Dentist 7 5 3, 
12 .. Naturalist 6 8 4 
13. Druggis-t "5 4 4! 
14. Town Officer 5 6 4 
15. Red Cross Worker 5 6 6 
16. Grocer 5 "5 3) 
17~ Artist 4 3. 4: 
18. Dairyman 4 2 a 
19. w.ar veteran '4 '5 4l 
zo. Business Man 3 5 1 
2~1... :P'ostman 3 4 2:: 
22. Banker 2 2 a 
23. Lawyer 0 22 0 
1.85 186 Jl2:0 
e 
LOCAL RESOURCE SURVEYS 
A local resource survey is a project carried on by a group 
within a school to determine the availability of' community re-
sources.. Such a project necessarily involves the cooperation 
of' the pupils, teachers, and members of' the community. It may 
or may not involve f'ield trips. 
There are definite steps to be :followed While conducting a 
local resource survey:; 
1. Q,oo];lerati ve planning of' the teacher and pupils to 
decide what type of' survey is to be made. 
2. The particular prol!:Dlems involved in the study 
should be determined and organized into categories~ 
3. Group leaders should be elected to handle various 
phases of' the survey. 
4 •. The problem should be discussed and def'ini t e 
objective decided upon. 
5. Def'ini te times should be allocated if' the survey 
is to be carried on during school time. 
6 •. A time limit should be set when all materials 
pertinent to the survey should be handed in. 
7. The mat erial should be organized and kept in f'iles 
f'or :future ref'erence. 
A. local resource survey involves very_close contact with 
the community and tends to make a closer bond between the two 
groups. 
Tl'fe mat ~rial{l ehetfks inay have. important community signif'icanc e. 
" Th:e importanee of' the lemal resource survey is that the 
pupil not. only utilizes the !3,.:Vailable community resources but 
he helps to o:cgapize tho~,e res,ources. He learns to plan his 
time and work and to distinguish between primary and secondary 
f'acts as well as to become a usef'ul member of' the community 
or school. 
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DELE IV 
FRE~UENCY DISTRIBUTION OF THE NUMBER OF LOCAL 
RESOURCE SURVEYS MADE BY 2292: INTERMIDIATE GRADE TEACHERS. 
-Made since 
Sept. 1950 
Local Resource Surveys 
1. Local history (historical 3~ 
points of interest) 
2. Opportunities for 
recreation 2~ 
3 • .Arts and Cultural Resources: 2.4 
4: Eeople who have traveled 22.: 
5. Industries - 22 
6. Geographical Features 20 
7~ Beauty Spots 19 
8~ Occupations 19 
9. Agencies of the Community 1'6 
10: Natural Resources 15 
11. Agriculture (Farms & 
Eroducts - 12 
?l'-12. Bird Walks 7 
Made in Intend to 
the two pre- make during 
vious years the rest o~ 
47 
20 
14 
2l 
2:4 
16 
21 
21 
14 
15 
lO 
4!, 
22_7 
the year 
l8 
16 
15 
17 
10 
14 
14 
12 
ll 
8 
3 
1'71 
?~ This Local Resource S_urvey was not on the Check List 
but was added by seven of the teachers surveyed. 
'· ~ . ~ ,. . 
55 
~able IV indicates that historical points of interest have 
been utilized most in the two years previous to September 1950~ 
aince 1950, and that this is the particular resource that 
teachers intend to make use of during the rest of the year. 
This is probably due to the fact that the towns surveyed have 
famous historical backgrounds. The lowest frequency is noted 
in Agriculture end Bird Walks which shows that farms are not 
prevalent in the areas studied. The chart indicates that a 
larger number of surveys will have been made during the current 
school year than during the two years previous to ~eptember 195®. 
I 
There has been a total of 239 surveys conducted by 72 
teachers, or an average of 3.32 surveys per teacher. A total 
of 220 tea.chers made no local resource surveys since 
September 1950. 
In the two previous school years 71 teachers used 22.7 
surveys or an average of 3.2 surveys per teacher. It can be 
noted that there has been an increase of' 12 in the number of' 
surveys used since September 1950 over that of' the two previous 
years. 
Of the 292 participating teachers 59 teachers indicate 
their intention to utilize 171 surveys before the close of the 
year 1951. This is an average of 2. 86 resource surveys per 
e teacher. A total of' 2:33 teachers indicated that they do not 
intend to utilize any local resource survey for the remainder 
of' the year. 
~able IV on the prlillary.level indicates that opportunities 
f'or recreation is the local resource most frequently sur'Ioeyed.~ll 
Table IV on the interraediate level indicates~ a more frequent J 
survey of' local points of' historical importance. Tinis indicate 
a normal change based on the interests of' the pupils according 
to their grade level. 
f.l. Anthony, Anthony, Noone, op. cit. p. 63 
-....·. 
.Exlti.bits and Collections 
Ex:b.i bits may be used as an integral part of the experi-
ence in a given unit of work m d are recognized as. a teaching 
method to teach subject matter. 
D. 
Edgar Dal.e states that n·an exhibit is a collection of 
objects and materials arranged in a setting so as to convey a 
unified idea. tr. 
lfExhibitn is a broad term and may include models arranged 
in a display, a series of photographs, photographs mixed with 
models and charts, motion pictures, m d added sensory experi-
enc es. 
The exhibit differs from the field trip add from the 
demonstration in one essential respect -- it is more artificial 
Exhibits should be planned and used when they will con-
tribute most to the unit. They may be used at the beginning 
as an approach activity, during the unit as a means of moti-
vation, or as a method of summarizing. 
L! Dale, Edgar, Audio-Visual Methods in Teaching(New 
York: The Dryden Press, Inc., 1946) p. 535 
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L1 
Olsen states that Uthe exhibit contributes the f'ollow-
ing educative experiences: cooperative planning; accepting and 
- discharging individual responsibilities; doing the necessary 
research involved; understanding, classif'ying, mounting and 
labeling exhibits; and working together f'or the common good. lt! 
Generally speaking it can be concluded that exhibits may 
be used as a means of' public relations between the school and 
community; a means of' conveying ideas or other information be-
tween groups within the school and most important, to teach 
subject matter which may be ab.stract and __ far removed f'rom the 
immediate experiences of the pupils. 
Exnibits may be classif'ied into two general headings: 
1. Those commercially prepared. 
2. Those prepared by the teacher or pupils. 
Many commercial md industrial concerns have placed upon 
the market, teaching aids which are invaluable to the class-
room teacher. However, much of' the material is useless be-
cause the concerns produce these aids as advertising schemes, 
theref'ore the teacher must evaluate each aid on the basis of' 
the teaching situation in vhich it is to be used •. 
Exhibits Which are prepared in the classroom are f'ar 
superior to the commercial ones. 
L1 Edward G. Olsen, Teaching Social Studies in the 
Elementary achool (New York: Prentice-Hall, Inc. 1945) 
p. 109. 
Below are several forms which may be used. 
1. Flat or still pictures, graphs, maps, photographs, 
and such materials may be eXhibited on a bulletin board or 
other flat surface. 
2. Specimens of products, samples of cloth, grass, and 
other objects may be mounted and displayed. 
3. Collections of various kinds may be eXhibited in 
many different ways. 
4. Much of the material can be brought together to make 
dioramas~ panoramas and other two and three dimensional 
displays. 
Although an attempt has been made to categorize exhibits 
into a few basic types, it is expected that the materials used 
in these eXhibits will be community realia gathered together 
by the pupils, teacher and other persons. It must be re-
membered that exhibits are for the purpose of clarifying 
abstract concepts and therefore, should not be composed of 
materials which are not in themselves concrete. 
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TABLE V 
FREQUENCY DISTRIBUTION OF THE NUMBER OF COLLECTIONS 
AND EXHIBITS UTILIZED BY 292 INTERMEDIATE TEACHERS 
Utilized Utilized in 
J3inc e the two pre-
Collections and EXhibits Sept.l950 vious years 
1. Postcards, travel folders 
2, Maps 
3. Pictures (paintings,trees) 
4. Advertising Illustrations. 
5. Books 
6. Foreign Articles 
7. Raw material (cotton,flax) 
8. Rocks and Minerals 
9. Leaves 
10. Flowers 
ll.Newspapers 
12.S:tamps 
13.E-lants 
14 •. Dolls 
15.Coins 
16.Shells and Fossils 
17.Clothing (costumes,period) 
· 18. Handicrafts 
19.1lirplane models 
20.Letters 
2l.Nests 
22. Vegetables 
23.Utensils 
24 •. Indian Relics 
25.Varieties of Wood 
26.Fabrics 
2~.Petrified Wood 
28. Insects 
29.Pottery 
30.Fuels 
31. Vegetables 
32.Metals 
33.Building Material 
136 
114 
104 
101 
93 
91 
81 
80 
77 
75 
70 
68 
67 
60 
53 
51 
45 
43 
41 
35 
35 
32. 
31 
31 
30 
20 
30 
25 
22 
22 
21 
20 
15 
123 
80 
106 
66 
65 
82. 
63 
60 
70 
63 
51 
53 
53 
51 
48 
51 
36 
38 
36 
36 
36 
20 
24 
2~6 
32 
34 
2:3 
27 
20 
19 
2.3 
20 
10 
Intend to 
utilize dur-
ing the rest 
of the year 
95 
65 
70 
50 
48 
40 
3.4 
34 
3:6 
40 
36 
2~3-
30 
2;3 
20 
20 
18 
22 
30 
2.5 
10 
10 
12 
12 
13 
14 
8 
12. 
15 
11 
12 
12 
11 
TABLE V (continued) 
FREQUENCY DISTRIBUTION OF THE NUMBER OF COLLECTIONS 
AND EXHIBITS UTILIZED BY 292 INTERMJIDIAT.E TEA.CHERS 
Intend to 
Utilized Utilized in utilize dur-
since the two pre- ing the rest Collections a.'rld Exhibits Sept. 1950 vious years of the year 
34. Recipes 13 14 9 
35. Tools and Implements 12 18 2 
36. Dishes 11 12 3 
37. Furniture 11 11 3 
38. Products of Industry 1 0 1 
39. Medical Center 1 1 0 
?~40. Seeds 1 0 0 
*41. War II Souvenirs l 0 0 
?~42 .• Weekly Reader 1 1 1 
1881 1602 919 
?f.· These items were not on the Check List but were added by 
the teachers surveyed. 
Table Vindicates that postcards and travel folders, maps, 
pictures and advertising illustrations were most frequently 
used for collections and e.xhibi ts although all other resources 
in this category were widely used. There have been 1881 
collections made since September 1950 with 1602 having been 
used during the two previous school years, and 919 intended to 
be utilized during the present school year. 
The table indicates that without a doubt this type of re-
source lends itself toward the enriching of the classroom pro-
gram because a greater number of teachers have utilized these 
items. 
There has been a total of 1881 collections used by 227 
teachers since September 1950 or an average of 7.84 collections 
per teacher. K total of 65 teachers have made no collections 
sine e September 1950. 
In the previous school years 182 teachers utilized 1602 
collections and exhibits or an average of 8.80 per teacher. It 
may be noted that there was a gain of 179 collections and 
e.xhibi ts over the previous two years. 
Of the 292 participating teachers, 149 teachers intend to 
use 919 collections and exhibits during the remainder of the 
school year. This is an average of 6.17 collections and 
exhibits per teacher. A total of 143 teachers do not intend to 
use any collections an·d e.xhibi t·s for the remainder of the year. 
A comparison of primary and intermediate statistics shows 
that in the intermediate grades teachers are using and intend 
63 
to use this category as an instrument o~ teaching. 
According to the primary report 391 primary grade teachers 
have utilized 1390 collections and exhibits since 1950; 969 
w.ere utilized in the two previous years, and 619 of thea e 
• collections and exhibits will be used during the remainder o~ 
L2. 
the year. 
[l Anthony, Anthony, Noone. op. cit. p. 71 
6~ 
Contacts W.ith Community Agencies 
If every child lives and learns in his total environment, 
the playground, the scout troop, the corner store, the Saturday 
movie, the home and other community agencies are all his 
schools. If such is the case then these agencies must under~ 
stand the elementary school program in order for them to be 
useful and effective. However, in order to play its part cor-
rectly in a child 1 s life the school must understand and capital-
ize upon the services provided by these agencies. We must bear 
in mind continually that the all-around development of a child 
takes place in his complete environment, not just a specific 
part. If we remember that only some direct experiences are 
undertaken in school we should realize that the others must 
take place in the community of ~ich these agencies are a part. 
Remember, if the child is the hub of the community then 
e must have a rim and spokes. These, let us say are the 
organizations and agencies that help him as well as the teacher 
ho must act as the spoke to hold the wheel intact. If we 
elieve this, then we are aware that all parts of a wheel must 
unction together in order for it to turn smoothly. 
It should be obvious that much can be gained by bringing 
community into the schools. The talents, skills a::td varied 
experiences of adults in the community in many cases can be as 
good as various text books, perhaps not as complete. The 
ommunity and its agencies may supply services to the schools 
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----~------------------------------~ ... 
and pupils that they otherwise may not possess. 
If we agree that one of the greatest responsibilities of 
the school is to prepare each pupil to assume his responsibil-
ities in the community and in a democracy then we must agree 
that the emerging curriculum will be concerned with the im-
provement of living in the community. The whole community 
must serve as a laboratory for learning. 
A field trip or class excursion is no longer a jaunt but 
part of a planned program that is a search for materials and 
experiences which will help children to understand the commu-
nity in vhich they live. There is probably nothing vhich 
children can study to greater advantage than the institutions 
which men have created to facilitate group living. 
All of our community agencies exist for the community 
itself, as such they stand to serve the schools which is an 
integral part of the community and exists for many of the same 
reasons as the various agencies do. 
The extent and number of the agencies is great and even 
in a small community the list compiled may be quite lengthy. 
The writers have found that the majority of agencies serve 
the following needs. 
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L! l. Agencies whose sole purpose is extending help to 
children. 
2. Agencies which help families. 
3. Agencies "Which help the physically and mentally 
h andi c app ed. 
4. Character building agencies. 
5. other organizations Which frequently have projects to 
help children. 
[g By arranging for the professionally trained teacher and 
the professionally trained social worker to be brought together 
at meetings a mutual friendship between the school and service 
agencies may develop that will secure for the child the best a 
community has to offer. 
Perhaps a tour through the community agency arranged by th 
teacher 1 s club or a VIDrkshop to "Which directos are invited to 
explain the functions o.f their agencies may be the medium by 
g Clara E. Cockerille, n:The Corrnnuni ty Agencies, It Twenty-
~ 
eighth Yearbook of the National Elementary Principal 
(Washington, D.C.: National Educational Association, 1949), 
pp 120-138 
/..5:; n:Enriching the Curriculum .for the Elementary School 
-
Children, n: The Eighteenth Yearbook of the Department o.f 
-
Elementary School Principals (Washington, D.C.: National 
Educational Association, 1939.) 
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1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
~~26. 
~27. 
*28. 
TABLE VI 
' 
FREQJJEf.\TCY DISTRIBUTION OF THE NUMBER OF COMMUNITY. 
AGENCIES CONTACTED BY 292 INTERMEDIATE TEACHERS 
Contacts With 
Community Agencies 
Contacted 
since 
Sept.l950 
Junior Red Cross 137 
Public Library 110 
P. T. A. 104 
Girl Scouts 82 
Boy Scouts 76 
Fire Department 70 
Health Department 65 
Folic e Department 62 
Red Cross 51 
Community Chest 34 
Public Schools 30 
Newspapers 28 
Church 22 
Humane Society 20 
Post Office 13 
Garden Club 12 
stores 12 
Factories 10 
Veteran's Group 8 
Men 1 s Civic Club 8 
Social Service Organization 7 
Business Organizations 6 
Women 1 s Club 4 
Child Study Club 3 
D. A. R. 2 
Brownies 
Juvenile Grange 
Park Department 
0 
0 
1 
977 
Contacted 
in the two 
previous years 
134 
97 
78 
69 
60 
74 
4'5 
55 
44 
33 
29 
23 
20 
29 
18 
14 
10 
7 
13 
10 
10 
6 
7 
3 
4 
2 
2 
1 
897 
Intend to 
contact 
during the! 
rest of yr 
65 
70 
58 
43 
40 
30 
39 
27 
28 
19 
20 
17 
12 
13 
9 
8 
8 
10 
6 
6 
5 
6 
3 
3 
5 
3 
0 
1 
b54 
*These contacts with Community Agencies were not on the 
writerts list, but were added by teachers. 
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The Xunior Red Cross as shown in Table VI is the agency 
most frequently contacted by the teachers, w:i.. th the Public 
Library and Parent Teacher Association next in order of fre-
quency. It is not surprising that the Girl Scouts, Boy Scouts 
and the Fire Department and health department occupy leading 
positions in frequency of their use, for members of these or-
ganizations are people directly concerned w.tth the schools, 
being either a part of the school population or parents of the 
pupils or utilized as Resource Visitors. With the planned 
religious program as a part of the school curriculum in these 
cities and towns, it must be considered that the church is 
classed as a community agency and rated fairly high on the fre-
Quency chart. With 208 teachers contacting community agencies 
since Sept6mber 1950 and 114 intending to contact them during 
this school year, it would be safe to assume that there is a 
general realization on the part of teachers that agencies of 
the community have a contribution to make if contacted. 
Since September 1950 there have been 977 contacts with 
community agencies made by 208 teachers or an average of 4.70 
contacts per teacher. 
In the two previous school years 897 contacts were made 
by 167 teachers or an average .of 5.37 per teacher. The number 
of contacts since 1950 is greater than the number in the two 
previous school years. The table indicates 114 teachers intend 
to make a total of 554 contacts with community agencies during 
the remainder of this school year. 
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Of the 292 participating teachers, 84 teachers indicated 
that they would not use any contacts for the remainder of the 
school year of 1951. 
Statistics show that teachers of both primary and inter-
mediate grades make similar contacts with the community agen-
cies due to the fact that these agencies are directly affili-
/l: 
ated with the school. A comparison of the first three agen-
cies in the primary and intermediate grades shows that the 
number of community agencies utilized since 1950 varies only a 
few. The Junior Red Cross was the community agency utilized 
by the greatest number of primary and intermediate grade 
teachers. 
/1 Anthony, Anthony, Noone, op. cit. p. 76 
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Community Service Enterprises 
lJ1i co:m..m.unity service enterprise is a cooperative group 
activity in wfuich there is actual participation and planning on 
the part of the children in some phase of community betterment 
/1 
or improvement. 11 ......... 
It is apparent that greater social learnings for children 
are obtained when there is a definite school-community rela-
tionship. The use of school buildings and teacher aid is 
necessary but the pupils must be actively engaged in community 
service projects. 
There are many types of service projects adaptable to 
school use. The following are among those most commonly used: 
(l) Paper drives, (2) safety drives, (3) Junior Red Cross work, 
( 4) c lathing drives, ( 5) clean-up drives and ( 6) fire pre-
vention week. 
By participating in these service projects children become 
familiar with community needs, group planning and procedure and 
the importance of helping others. Becau$e of this type of study 
children should become more comraunity minded and a stronger bond 
of good will should develop between school and community. 
In most of the larger cities and towns there are local 
/1 Edward G. Olsen, School and Community, (New York, 
Prentice-Hall, Inc., 1945), p. 255 
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chapters of the national organizations that aid in the social 
improvement of boys and girls. Their influence helps in the 
development of character and personality traits. The most 
popular of these organizations are the Boy Scouts, the Girl 
Scouts, the ~unior Red Cross and the National Recreation Coun-
cil whose program should be combined with the social studies 
of the school qurriculum. 
Many pertinent examples of ways in ~hich the school and 
these organizations participate may be witnessed in the work 
of preparing materials for the Veterans hospitals fo1., particu-
lar holidays through the efforts of the ~unior Red Cross. 
During fire prevention week a concerted effort is made in the 
schools to acq_uaint the children, and through them the home, 
of the necessity for cleaning up all debris that might become 
a fire hazard. The Parent Teacher Organization has helped . 
dev.elop a fine school community relationship. 
As the child develops through the years his concept of 
the community should also grow. During his early life, the 
community will mean that section of the town or city where he 
lives. Later it will include the entire city, the state, the 
section of the country, as the New England states and then the 
nation. Because of the rapid means of communication and 
television which we enjoy today, children at an early age·, 
become familiar with world happenings and the folks around the 
globe become world neighbors. 
~t least three types of organizations may be found 
throughout the country that serve the populace in their in-
dividual communities: (1) governmental, like the postoffice, 
public schools, library and police; (2) commercial, like stores, 
I 
factories and beauty parlots; (3) private non-commercial, like 
service clubs, church clubs, and a political party. 
Many of these well known organizations serve only local 
communities while others serve state-wide, nation-wide or 
international areas. 
TABLE VII 
FREQ,UEI.'WY DISTRIBUTION OF THE NUMBER OF COMMUNITY SERVICE 
e ;ENTERPRISE) IN 'WHICH 292' INTERMEDIATE GRADE TEACHERS 
PARTICIPAT:ED 
Community Service 
En t erpri s es 
'J 
Partic-
ipated 
since 
Sept.l950 
l. March of Dimes 218 
2. Food collections, 
clothes and money for 
needy here and abroad 175 
3 •. Fire prevention week 135 
4. Tuberculosis xmas Seals 115 
5. Memorial Day Celebrations 110 
6. Community Safety Campaign 96 
7. Community Hallowe'en 
Celebration 
8. Community Clean-up Week 
89 
72 
9. Gifts to Local Hospital 
Inmates 65 
Beautifying School Grounds 54 
Crippled Children's 
10. 
11. 
12. 
13. 
14 •. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
~(.24. 
*-25. 
XIDas Seals 50 
Beautifying the Community 48 
Educational EXhibits in 
Library or Store Windows 
Preservation of beneficial 
43 
birds and animals 35 
Wint el" bird-feeding stations 24 
Planting Gardens 22 
Pres erving Local History 2'.4 
AdvertisingDevices .for 
Community Chest etc. 
Community Fourth of July 
celebration 
Protecting and planting 
wild flowers 
Writing book on Local 
History 
Control of harmful insects 
Control noxious weeds 
Christmas Cards 
Valentines 
20 
19 
17 
9 
7 
4 
1 
1 
*Not on original checklist, 
14q~; 
added by 
Participated 
in the two 
previous 
school years 
210 
175 
130 
128 
110 
100 
98 
96 
89 
88 
79 
55 
49 
3.5 
34 
30 
28 
28 
2.5 
18 
Intend to 
participate 
during the 
rest of the 
achool year 
80 
74 
69 
59 
74 
49 
49 
64 
44 
30 
28 
24 
17 
18 
18 
21 
14 
18 
21 
15 
10 5 
15 6 
10 5 
0 0 
0 0 
1553 812. 
teachers surveyed. 
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I' 
II 
I 
Table VII indicates clearly a ~despread participation on 
the part of schools in cornm.uni ty service enterprises. The 
March of Dimes headed this list. However, these cities and 
towns used in the survey are more or less congested in 
specific areas and it is notable that there is a widespread 
alertness to the education of pupils and parents in their re-
sponsibilities in the· prevention of fire Which is number three 
on the list. There is a wide distribution in the number of 
enterprises in Which the teachers and the pupils have partici-
pated. With ~~0 teachers participating in the Community 
Service Enterprises since September 1950 and 140 indicating 
their intentions to participate in these enterprises during 
the remainder of the school year it would be safe to assume 
that the majority of classroom teachers participate graciously 
in Cornm.unity Service Enterprises. 
The total number of Community Service Enterprises used 
since September 1950 is 1452. The average number utilized per 
teacher is 6. 05. 
The total number of Community Service Enterprises used in 
the two previous years is 1553 or an average of 8. 09 per teacher. 
The table revealed that 140 teachers intend to use 812 
Community Enterprises for the remainder of the school year of 
.e 1951. 
Of the 292 participating teachers, 152 do not intend to 
use Community s·ervice :Enterprises during the remainder of the 
school year. 
?6 
There is an exact similarity between the choices o~ the 
~ ~irst three on the primary and intermediate grade level 
which indicates that in all six grades there is a marked 
similarity in the choice of comm8nity resources. In the 
tables of both levels, March o~ Dimes, Collections o~ ~ood, 
clothes and money and Fire Prevention Week were identical 
in placement. 
L! Anthony, Anthony, Noone, op. cit. p.80 
TABLE VIII 
FREQuENCY DISTRIBUTION OF THE ME&NS OF DEFRAYING 
EXPE\fSES UTILIZED BY 292 INTERMEDIATE GR.liDE TEACHERS 
Where the Money Comes From 
1. Pupils pay own expenses 
2~ Parents pay expenses 
3. Pupil Money Raising Projects 
4. P. T. A. 
5. School Department 
6. Interested Citizens 
7. Civic Organizations 
8. Business Sponsorship 
p~ 9. Newspaper and Junk 
r10. Retired Teachers 
6n1. Special Fund *12. Teachers 
Means Utilized 
103 
67 
64 
60 
50 
30 
30 
9 
~ 
1 
1 
1 
417 
*- This means of defraying expenses was not on the 
Check List but was added by one of the teachers. 
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TABLE VIII 
Table VIII indicates that, in most cases pupils de~ray 
expenses involved in the utilization o~ community resources. 
However, the parent and the P. T. A. have contributed a great 
deal toward de~raying expenses. In only one case was it 
indicated that a special fund _was set aside for this purpose. 
It is also interesting to note that in several cases the 
teacher and pupils were apparently interested enough in this 
type of program to participate in money raising projects in 
order to de~ray these expenses. It can be noted that in many 
cases the school department has been willing to finance the 
programs. The obvious advantage of the school department 
I ~inanci ng is that it assumes the educational values of an 
I 
organized community program, and makes those values ~reely 
available to all interested students and teachers as a matter 
o~ course and right. 
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I 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
ra3. 
-~14. 
TABLE IX 
FREQUENCY DISTRIBUTIONS FOR R~ONS FOR 
NOT UTILIZING COMMUNITY RESOURCES 
Reasons For Not Utilizing 
Community Resources 
Lack of Transportation 77 
Lack of Time 76 
Si~e of Class 71 
Safety Hazards 63 
Lack of Supervisory Assistance 51 
Parental Objections 17 
Too Difficult to Plan 15 
Lack of Resource Places' to go 11 
Administration does not approve 10 
Resource objects to children visitors 7 
Administration does not suggest utilization 6 
Community attitude 6 
Too much responsibility I 
Not applicable l 
412~ 
~t- This reason was not on the Checklist but was 
added by one of the teachers 
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Table IX shows that the lack of transportation is the 
main reason for not utilizing community resources. A second 
difficulty is lack of time which becomes a real problem re-
quiring special consideration W-Qen entire classes are involved. 
1 The size of the class, safety hazards and the lack of super-
visory assistance follow in descending frequency indicating 
that the most frequent reasons for not using community re-
sources are relatively minor in significance. In only one 
case out of the 292 teachers surveyed was it indicated that 
community resources were not applicable which shows that the 
larger percent of teachers are aware of the value of this 
teaching aid. 
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TABLE X 
COMMDNITY RESOURCE3 DIRECTLY RELATED AND THOSE NOT 
DIRECTLY RELATED TO THE CLASSROOM ACTIVITIES OF THE 
CHILDREN AT THE TIME OF UTILIZATION 
Number of' Teachers Reporting 
266 
Yes 
240 
No 
2.6 
Of' the 292 teachers participating in this survey, 26 
did not answer this ~-estion. Of' the 266 who did report, 
only 9.7 per cent. revealed that community resources 
utilized were not directly related to the classroom act!v-
i ties of' the children at the time of' utilization. 
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TABLE XI 
COMMUNITY RESOURCES THAT TEACHERS WOULD 
NOT USE AGAIN FOR THEIR CLASSROOM PROGRAM 
1. Museum 
2. Library 
3. ~unior Chamber of Commerce 
4. Interviews with :Postman 
1 
1. 
Jl. 
1 
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Table XI indicates that there are only four community 
resources that certain teachers would not use again namely, 
the museum~ the library, the Junior Chamber of Commerce and 
the Interview with the Postman. 
The statistics indicate that there is a more widespread 
interest in community resources in the intermediate grades 
/1 
than in the primary grades, - probably due to the fact that 
lolder children are more interested in what the community has 
to offer. 
Comparison of this table with that of IJl'able JIT of the 
primary thesis indicates that fewer teachers of the inter-
mediate grades indicated that they would not use Community 
IResourc es and there were fewer resources that they would not 
use. 'Ilhe primary table listed ten resources that they would 
not use again while the intermediate grade table listed only 
four resources they would not use again. 
L2:. Anthony, Anthony, Noone, op. cit. p. 87 
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Grades 
IV 
v 
V-VI 
VI 
TOTALS 
TABLE XII 
FREQUENCY DISTRIBUTION OF THE NUMBER OF COMMUNITY 
RESOURCES UTILIZED BY 2;92 INTERMJIDIATE GRADE TEACHERS 
SINCE SEPTEMBER, 1950 
Inter-
Re- views Local 
Source w.ith re-re·-
Fie1d Visit-source source 
T~ips ora P_eop1e ~~rveys 
].93; 194: 70 68 
1:Ll 199 61 92~ 
72_' 7'& 1.9 2:9 
118 111 3.5. 50. 
494 577 185 2.39 
Qo11ec-
tions 
and_ 
ezhi-
bita 
570. 
604 
2D8 
499 
188~ 
Con-
tacts Cornmu-
with nity 
commu- Service 
nity Enter-
Agencies pris es 
411. 4Jl.8 
3:08 456 
lf17 J.L78 
71 400 
9.77 1452! 
'Jiable XII shows that sine e 1950 the most frequently 
utilized community resource was collections and exhibits. 
Connnunity s:ervice enterprises ranked second in frequency. 
In both instances the fifth grade made more extensive use 
of these two community resources than any other grade on 
the intermediate level. 
Interviews with resource people were used less fre-
quently than any of the other community resources. This 
is probably due to the fact that teachers hesitate to re-
quest these people to give time to be interviewed by the 
children. 
TABLE-XIII 
FREQUENCY DISTRIBUTION OF THE NUMBER OF COMMUNITY 
RESOURCES UTILIZED BY 292 INTERMEDIATE GRADE TEACHERS 
IN THE TWO PREVIOUS SCHOOL YEARS 
Con--
Inter- c:ollec- tacts Commu-
Re-- views L.ocal tions with nity 
s ourc e: with re- re- and commu- service 
Field visi- source source exhi- nity enter-
!Grades: trips; tors people surveys bits agencies pris es 
IV . 223 168 73 66 571 296 3:67 
v 1.61 159 63; 91 42.9 318 507 V-VI 84 64. 17 18 182 81 1.37 VI 121 89 33i 52 420 202. 54Z 
fl:OTALS 589 480~ 1!_86 22'!7 1.602: 8F!JT! Jl55::2 
)! 
I 
Table :xiii indicates that in the tw.o pr'evious school 
~ years the most frequently utilized resource was collections 
and exhibits. Community service enterprises ranked a close 
s.econd. 
Grade IV made the greatest use of collections and ex-
hibits while grade VI made the greatest use of community 
aervice enterprises in the two previous years. 
Interviews with resource visitors were utilized the 
least during the two previous years. 
The primary grade table XIII reveals that in the two 
previous years the most frequently utilized resource was 
I 
community service enterprises ~ th collections and exhibits 
. /1 
ranking s eo ond.. -
[l Anthony, Anthony, Noone. op. cit. p. 91 
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TABLE XIV 
FREQ,PENCY DISTRIBUTION OF THE NuMBER OF COMMUNITY 
RESOURCES WHICH 292 INTERMEDIATE GRADE TEACHERS 
INTEND TO ll"""TILIZE DURING THE REYIAINDER OF THIS 
SCHOOL YEAR 
. l .• Con 
Inter- Coll.ec- tacts Comrnu-
Re- ·viewS! Local .tions with nity 
a:ouree with re- re-· and co:mmu- a:ervic e 
Field "O'isi- aource source e.x:b.i- nity enter-
P.rades trips tors p·eopl.e s.urveys bits agencies prisoes: 
,. IV Jl40; 71. 3}7 3:5 2:;49 Jl43 Jl6.4 
v.· 1317 100 46! 77 -2:42: 200, 353) 
V-TI 84 2;5 16 2]~. 1.37 58 8l 
VI 83. 43~ 2:1. 3'8 29I. I.53J 2:L4 
iPOTALS 444: 2~39 12D; 1.7Jl 919 554 812: 
~ .--. 
88 
Table XIV indicates that 292 intermediate teachers in-
tend to utilize collections md exhibits more than any other 
type of community resource for the school year ending in 
June 1951. Next in order of fre~uency are community service 
enterprises and contacts with community agencies. 
It may be noted from tables XII, XIII and XIV that 
collections and exhibits, cow~unity service enterprises and 
contacts with community agencies have had a consistently 
high frequency rating throughout. 
The same choice of community resources rated highest 
in frequency use on the primary grade level as on the 
~ intermediate grade level. 
~Anthony, Anthony, Noone. op. cit. p. 93 
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TABLE XV 
NUMBER AND PERCENT OF TMCHERS UTILIZING AND NO'IP 
UTILIZING COMMUNITY RESOURCES SINCE SEPTE.IJ.IBER, 1950. 
T."eachers. Teachers 
Utilizing Resources Not Utilizing Resources 
Total Percent Total Percent 
Field Trips 135 46.23 157 541. • .45 
II Resource ViaHora 180 61.64 112 38.35 
Interviews With 
Re:source People 52~ 17.81 2:42 82.87 
Local Resource 
Surveys 72= 2~4. 62 220 75.3:4 
Collections 
and Exhibits 227 74.31 65 22.26 
Contacts With 
Community 
Agencies 208 71.2_3 84 28.76 
Community 
Servia e 
Enterprises 2~40 82.18 52 17.80 
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Table XV shows that sine e September 1950 more teachers 
have utilized collections and exhibits and community service 
enterprises than any other type of community resource. This 
table also reveals the fact that local resource surveys and 
interviews with resource people were used very little by 
participating teachers. Only 72 teachers of the 292 report-
ing used local surveys wi. th a total of 239 contacts and 52; 
teachers used 185 interviews with resource people since 
September 1950. It seems that greater use might be made of 
these two categories in a well planned program. This sgme 
fact was true of the primary grade group. 
9].. 
TABLE XVI 
NOMBER A;ND PERCENT OF TEACHERS UTILIZING AND NOT 
UTILIZING COMMUNITY RESOURCID IN THE TWO PREVIOUS 
SCHOOL YEARS 
Teachers Teachers 
Utilizing Resources Not Utilizing Resources 
Total Percent Total Percent 
Field Trips 154 52.74 l3B 47.26 
Resource 
Visitors 143. 48.10 149 51.02: 
Interviews With 
Resource People 57 19.52 2~35 80.48 
Local Resource 
Surveys 71 2_4.32 22l 75.69 
Collections 
and exhibits 182 62.34 110 37.67 
Contacts With 
Community 
Agencies 167 57.19 12:5 42.80 
Community 
Service 
Enterprises: 192 76.75 100 34. 2.4 
Table XVI indicates that more teachers utilized community 
service enterprises and collections and exhibits in the two 
previous years than any other type of community resource. 
Of the 292 participating teachers, there were more teach-
ers who did not use certain types of community resources than 
did use them. These types of resources were (1) resource 
visitors, (2) interviews with resource· people and (3) local 
surveys. 
A comparison with Table XV reveals the fact that more 
teachers have used five types of community resources since 
September 1950 than in the two previous years. 
In comparing Table XVI intermediate grade level with 
L! 
that of the pr'imary level 1 the similarity of facts is 
noticeable in that all but two of the six community resources 
were identical in the order of their usefulness as indicated 
by the teachers of both levels. 
[!Anthony, Anthony, Noone. op. cit. p. 97 
TABLE XVII 
NUMBER AND PERCENT OF TEACHERS V\1ff 0 INTESTD TO 
UTILIZE OR NOT UTILIZE COMMUNITY RESOURCES 
DURING THE REVI.AINDER OF THIS SCHOOL YEAR IN 
JUNE 1951 
Tf?aohers Teachers 
Ut-ilizing Resouro es Not Utilizing Resouro es 
Total Percent Total Percent 
Field Trips 157 53.77 13:5: 46 •. 2:3 
Resource 
Visitors 79 27.05 2:13 72.95 
Interviews With 
Resource People 72 24.66 22D 75.34 
Eooal·Resouroe 
survey a 59 20 .. 2:1 233 79.79 
Collections 
and exhibits 149 51..03 143. 48.97 
Contacts With 
Community 
Agencies; 114 39.04 178 60.96 
Community 
Servia e 
Enterprises 140 47.94 152~ 52.06 
Table XVIIaindicates that more teachers intend to use 
~ield trips, collections and exhibits and community service 
enterprises ~or the remainder o~ the school year ending June 
1951 than any other types of resources. 
Table XVII also reveals that more teachers do not intend 
to use several o~ the resources for the remainder of the year 
than use any o~ the more popular choices, namely, (1) resource 
visitors, (2) interviews with resource people, (3) local sur-
veys, (4) collections and exhibits, md (5) c·ommunity service 
enterprises. 
Comparison with Table XVII primary grade survey, shows 
that ~ield trips was their most popular choice wtnh community 
L! 
service enterprises second. 
Through the w:ork of the 292 teachers who participated in 
this survey it may well be expected these teachers Vlli 11 be 
able to employ the resources o~ the community in their class-
room work to a much greaten degree. 
L! Anthony, Anthony, Noone. op. cit. p. 99 
95i 
Educators have long since abandoned the idea that the 
school is the major center within 1.h ich children acquire 
L! 
educational experience. According to Ivey all the exFeri-
enc ea of' children inf'luenc e their attitudes, skills, m d in-
formation bases. These experiences, while occurring at dif'f'er-
ent times and places, have to be integrated by the child. 
Different viewpoints which he experiences must be reconciled; 
associations and ties to indi&iduals in family, play group, 
school, church, and other community groups create impressions, 
tensions, and satisfactions. Radio, television, moving 
pictures and newspapers of'f'er a barrage of' new ideas and 
challenge concepts. In reality the school is only one agency 
among an endless variety of' influences being woven into a 
childs' experience pattern. 
In a very real sense the emotional, physiological, and 
social needs of' a child are deeply rooted in his total commu-
nity experience. The community becomes the major educational 
laboratory of' the school. 
The school and the community need to develop competence 
in working together by moving from simple undertakings toward 
the more complex. From successful experiences they can work 
toward developing the greater community competence which 
spells growth and community improvement. 
/1 John E .. Ivey Jr. 11The School's Relationship with other 
Community Agencies, u: School Ex:ecuti ve, Vol. 70, No. 9, 
pp 19-22~ May 1951. 
The problems nearly every community in the United States 
is ~acing today through the national mobilization program can 
be turned into community growth situations. Our schools ~ace 
a new opportunity to assume an expanded role o~ leadership 
among community agencieru. 
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Summary. The literature reviewed in this chapter shows 
that teachers everywhere are making use of community resources 
which are appropriate for elementary school children. It did 
not reveal that a method had been devised to determine the 
extent to which a given community was utilizing its resources. 
There was no mention made in the literature as to why more 
teachers are not using community resources. 
In the review of literature it was found that there has 
been a marked increase in the number of professional magazine 
articles devoted to the various aspects of community study and 
participation. It would see.m that there is a marked interest 
being developed by the schools and by the citizens in the 
community concerning the use of available community resources. 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
The principal purposes of this study may be said to be 
three in number. First, it has attempted to ascertain the 
frequency with WJ. ich the resources of the eight participating 
communities (1) have been utilized since September 1950, 
(2:) have been utilized in the two previous school years, 
(3) will be utilized during the remainder of the 1950-1951 
school year. 
Second, to ascertain (1) how teachers defrayed necessary 
expenses involved, (2) reasons for not utilizing community 
resources, (3) whether or not resources utilized were directly 
related to activities in the classroom, and (4) those re-
sources which teachers would not utilize again. 
Third, to determine whether or not community resources 
are used more extensively in the intermediate grades than in 
the primary grades. 
A total of 292 responses was received from teachers in 
the intermediate grades, which include grades four, five, 
and six. 
The following conclusions can be made from the findings: 
1. Although intermediate teachers are utilizing the 
potential resources of the community, there seems to be a trend 
toward an even greater utilization of resources. This is 
evidenced by the fact that intermediate grade teachers in gen-
-e eral, made more extensive use of community resources since 
September 1950, t~an in the two previous school years. The 
total number of community resources utilized since September 
1950 is 5805. The total number utilized in the two previous 
school years if 5534. The total number of resources teachers 
intend to use during the remainder of the current school year 
between March and June of 1951 is 3259. This indicates that 
the number of resources used end intended to be used is 3530 
greater than the number used during the two previous school 
years. 
2. The majority of the resources utilized was directly 
related to the classroom program. Of the 292 participating 
teachers, 266 teachers indicated responses to the question 
in regard to the direct relationship of the community re-
sources utilized in relation to the classroom program. A 
total of 240 or 90.3 percent revealed that they were directly 
related to the classroom program; twenty-six teachers indi-
cated that the community resources utilized were not directly 
related to the classroom program. 
3. The necessary expenses involved in the utilization of 
community resources were defrayed, in most cases, by the 
children with the parents as the second largest contributors. 
4. The most frequent reasons given for not utilizing 
community resources were (l) lack of transportation, (2) lack 
:boo 
of' time, (3~) size of' class. The results in these three 
instances varied only six points. 
5. Collections and exhibits was the type of' community 
resource most f'reg_l ently utilized by 292 teachers sine e 
September 1950. 
The following chart shows the order of' frequency and 
p3 rc entage of' each type of' community resource utilized sine e 
September 1950. 
Collections and EXhibits 
Community Service Enterprises 
Contacts With Community Agencies 
Resource Visitors 
Field 'JITips 
Eocal Resource Survey 
Interviews With Resource People 
TOTAL 
1B8JL 
1452: 
977 
577 
494 
239 
185 
5805 
PERGWT 
32 ... 42 
25 •. 05 
16~84 
9.94 
8.43". 
4.12 
3.20 
100.00-
1.¢1:31. 
----
.- .... 
The following table shows that of the 301 primary 
/l e teachers -.- and 292. intermediate teachers surveyed onlY a 
small percentage are utilizing each of the available 
community resources .. 
Percent of Teachers. 
Ut.iliz,ing Community Resources 
Collections and Exhibits 
Community Service Enterprises. 
Contacts With Community Agencies: 
Resource. Visitors 
Field Trips 
Local. Resource Surveys 
Interviews With Resource People 
Primary 
Grades 
27.82 
26 .. 23 
15.67 
14.89 
9·71 
1.90 
3.78 
Intermediate 
Grades 
32.42 
25.05 
16.84 
9·94 
8.47 
4.12 
3-24 
/l Anthony, Anthony, and Noone ~ cit. p. 37 
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ffuggestions for Further study 
1. Conduct a similar study in communities in other 
sections of the country to determine how intermediate grades 
compare with those of this study with respect to the 
utilization of community resources. 
2. Conduct a study to determine if school systems are 
planning curriculum activities to include available community 
resources. 
3. Conduct a survey of available community resources in 
var~ous communities to determine whether or not educators are 
aware of the many varied resources at hand. 
4. Conduct a survey of community resources to determine 
their suitability for pupils of intermediate grades toward 
the enrichment of the classroom program. 
In conclusion it is the concensus of· the writers of this 
thesis that the use of community resources become an integral 
part of the school curriculum with finances provided by the 
school department. This project could function in a similar 
manner as the art department, the audio-visual d~partment, 
and the physical education department Wlich are already 
well established in the school systems of the communities 
concerned in this study. 
l03; 
Anthony, 
Brewton, 
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